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a distance and watch deer pass through
the brush and ducks land on the pond.
Hardly any people, just chirping insects
and birds. I can close my eyes and
imagine it, especially through smell the grass, the dirt, the hay, the inside of
my dad’s truck, and even the manure –
all pleasant. It’s funny because I thought
that as time marched on, my homesickness would lessen, but it has intensified. I miss it so much that in recent
years I have taken to wearing cowboy
boots. My happy memories of girlhood
include trips to the rodeo with my dad
where the gear was necessary attire. So
far, I have forgone the hat and belt, but
you never know. The boots provide
that reminder of home every time I
look down and they keep me grounded
with my roots.

Photo: Sarah Wiggins.

EDITOR’S NOTEBOOK
Sarah Wiggins
daptation. It’s a difficult fact of life. The
realities of recent years have forced the concept
upon us as we try to improve our physical and
mental health, adjust to our new working conditions,
and care for our loved ones. Discomforts require
adjustments, some of which have to be substantial.
Though sometimes it is the small shifts that become
interesting and render something unexpected, leaving
a sense of hope in its wake.

A

Like many faculty, I did not originate
from southeastern Massachusetts.
I grew up in a small town in rural
Arkansas, and my parents’ house is
situated on a farm with many acres of
pastureland. My childhood was spent
walking around cows and horses, jumping on hay bales, fishing at the pond,
and avoiding snakes. We are aware
of the history of the farm and where
the original homesteaders built their
2

cabins and dug their wells, as remnants of rockwork remain and jonquils
that were planted all those years ago
still bloom along the fence line every
spring. I would think about those people whenever I would pick the f lowers
and bring them to my mom.
I miss it. I miss my family, mostly. But
I miss the land - the expansive, quiet
pasture where you can view the cattle at

I now live in an urban space in a quaint
neighborhood where we have a small
back yard. It’s a lovely place, and I’m
fortunate and grateful for it, but I miss
rural living. From my current home,
you have to drive a good distance to
find land where you can feel that sense
of expansiveness.
Since I couldn’t easily retreat to vast
swaths of the outdoors, adaptation was
necessary, and my home became the
focus. How could I connect with dirt
and plants just outside the front door?
The back yard was off limits because
my condo neighbor had worked on it
for years and I wanted to respect his
vision. Gardeners can be particular.
Instead, I turned to a side of the house
that had been neglected and features
a parking lot with trash and recycling
bins. There was a space for a f lowerbed
that was covered with grass and a patch
of ivy that was used as a dump for yard
waste. Since it was the only space available, I decided to give it some love.
I steadily brought the area to life by
clearing away the grass and ivy, planting perennials, and constructing a
stone path in the middle of the bed.
Once a dead zone, the bed now sees an
array of coreopsis, black-eyed Susan,
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I now sit in my little oasis and
contemplate how every action
and adjustment, large and small,
carries meaning and creates an
impact, positive and/or negative.
columbine, and foxgloves. A raised bed
replaced the ivy for growing vegetables,
with wildf lowers planted around it.
With this little garden, I feel more connected to nature than ever. Each year I
get my hands in the dirt and wonderful
smells emerge. Originally, the plan was
to beautify with the color, texture, and
composition of the plants, but something more magical occurred: wildlife
followed. Each spring, a significant
variety of bees appear to take advantage
of the f lowers. It’s amazing to stand in

(a racoon, or that opossum, maybe?)
but has been forgiven.
As someone who misses the great
expanse of a rural upbringing, I have
been in wonder with how a parking
lot micro garden can yield significant
results. So much life can be packed
into a tiny area. I started the planting
as a desperate maneuver to connect
with soil and now realize how random
decisions can contribute to the lives
of many beings. I now sit in my little
oasis and contemplate how every action

Photo: Molly Speece.

A number of essays in this issue speak
to adaptation, especially in taking small
steps. Faculty are eager to share some
of the adjustments that they have made
in the classroom and with their syllabi
and assignments in the continual effort
to reach and support students. They
show how sustainability can be woven
into a variety of courses on our campus
to meet the needs of the future. We
learn how art can be used to confront
grief and loss, and to interpret the
surroundings of a new home. Others
find inspiration and truth through a
historical approach and discuss the
history of race relations in America.
The concept of civil discourse is also
addressed, reminding us again that
the small things in our daily lives yield
meaningful results.

Photo: Molly Speece.

the middle of the f lowers and watch
the bees swarm and listen to their
steady hum. Butterf lies are constant.
Critters are everywhere. I woke up
early one morning to spot a opossum
walking down the stone path while
an adorable family of rabbits have
taken up residence in the bed. The
rabbits appreciate the leftover sprigs
after a winter snowfall. Something
with a taste for heirloom tomatoes was
enjoying the raised bed this summer
December 2022

and adjustment, large and small, carries
meaning and creates an impact, positive
and/or negative. Plans for future
planting now involve native species
and how to support pollinators. More
bees, please! Certain weeds are left to
grow while leaves are not raked as
often to protect insect life. My condo
neighbors probably find me strange
spending so much time in such a space,
but my new wildlife neighbors find it
perfectly natural.

Sarah Wiggins is Professor
in the Department of History.

3

Free Speech and the Function of
a University
Aeon J. Skoble
arious candidates for “the purpose of the
university” have included seeking truth,
advancing social justice, developing citizens.
None of those by itself is correct, though the first
one is part of the correct answer, and the others may
have a subordinate role. The purpose, the telos, of the
university is jointly (a) the seeking of truth and (b)
educating students. By “educating students” we should
not mean “telling them all the truths.” This is partly
because we don’t yet know all the truths – I’ll come
back to this point in a moment – but also because it’s
an important characteristic of higher education that
students learn how to discover truth on their own.
This is especially noticeable in my home discipline,
philosophy. Students in introductory classes sometimes
express frustration that I won’t just tell them which
theory of ethics or metaphysics is correct, and I explain
to them that it’s not that I don’t think this one is better
than that one, but that it’s not my job to simply tell
them what I think the answers are. My job is to equip
them to figure out the answers on their own. This

V

model of education is connected to
the conception of truth-seeking that I
included in my initial statement. To be
a truth-seeker is not to be a dogmatist.
One must be aware of the possibility of
error and seek the best answers with an
attitude of epistemic humility. But that
needn’t imply skepticism or relativism.
Indeed if relativism were true (and what
would that mean?) then there’d be no
truth to seek.
My contention is that there are truths,
and a scholar’s job is to seek them. A
professor’s job is both to seek them, and
to help students understand the world
better. In some contexts there may be

4

pluralism: not every issue has a onesize-fits-all solution. In some there may
be no definitive right answer. But in
other cases, there may well be. Seeking
the truth, then, can mean different
things for a philosopher, a physicist,
a historian. In each of these cases,
though, educating the students looks
much the same: While I may be convinced that the correct answer to problem A is X, my primary task is to better
equip you to think about problem A.
That typically means showing you
answer X, but also answer Y. You will
have to learn how to distinguish the
two, and what might make one more

coherent and satisfying than the other,
as well as whether some third answer Z
has been overlooked. So, the epistemic
humility that is baked in to the model
of truth-seeking I am using is also a part
of the pedagogical process.
That is not to say that professors do not
add value through their own experience and expertise. If you have spent
30 years intensively researching some
topic, then your interpretations and
theories are important contributions to
the students’ education. But this happens in a manner somewhat analogous
to apprenticeship. The student learns
how to interpret and theorize, in part,
by observing and thinking about the
professor’s process. To take a concrete
illustration: I interpret the city in Plato’s
Republic as not a political blueprint for
the ideal state, but as an extended allegory for the soul. When I teach ancient
philosophy, I tell the students that’s my
interpretation (and that it’s not original to me), but also that other scholars
disagree. My interpretation is therefore
not framed as dogma, and seeing what
my reasons are is part of the education
process for them. So while part of the
function of the university is teaching,
“teaching” should not be construed
as exclusively conveying finite infor
mation. Obviously, there are factual
matters which need to be conveyed,
but higher ed is typically more than
just that.

The Scholarly Mission and
the Educational Mission
The educational component of the university can’t be divorced from the scholarly component. A university faculty
is a community of scholars pursuing
truth in a variety of contexts. Scholars
in different fields pursue truths about
different things and in different ways.
What qualifies us to participate in the
educational mission is our participation
in the scholarly mission. So yes, truth
seeking is at the heart of the university’s
function. But perhaps it’s more useful to
understand truth-seeking as an ongoing
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process, where we continually look
to acquire wisdom, never reaching a
smug complacency. This means inquiry
is continual and not static. As a community of scholars, we have obligations
to each other, obligations of civility in
diversity, for one. As each of us pursues
truth, we may disagree with each other.
This disagreement is not only to be
expected, it’s potentially of value, both
to ourselves as part of the dialectical
process, and to our students as a model
of how varying theories respond to

conversation was philosophy, but more
often something else: sports, politics, art, family events. Having these
regular interactions had turned this
department - some conservative, some
liberal – into a group of friends who
could discover their commonalities as
well as their differences. Twenty-one
years later I’m pleased to report that this
tradition has never vanished (though it
was interrupted by Covid, sadly), and
indeed although we have very different views on philosophical matters, we

with stagnating opinions which cannot
be challenged, and which ossify into
dogma. The dialectical process is cut
off, and ideas cannot be tested. Since
they cannot be tested, they cannot
really be known to be true. There cannot be a pursuit of truth without freedom of inquiry. But freedom of inquiry
is a toothless concept without freedom
of speech and expression. If I cannot speak or write of my findings, my
inquiry is largely fruitless, and certainly
can’t be of any value to anyone else.

Free Speech

Universities must, then, in order
to fulfill their mission, protect
freedom of expression both by
observing formal procedural
guarantees, and by helping foster
a climate where the connection
between truth-seeking and
diversity is understood and valued.
each other. But for this disagreement to
have these productive virtues, it must
take place in a context of civility and
mutual respect. If I think your ideas
are wrong, I can and should provide
a counterargument, but not insult or
demean you as a person, denigrate your
discipline, or imply that you’re acting in
bad faith. Civility between disagreeing
colleagues also models healthy behavior
for our students.
If a department cultivates a culture
of collegiality, it can become a place
where members regard each other as
friends or partners despite methodological or substantive differences. For
a concrete example, when I was first
on campus for my job interview, I was
told that the department had lunch
together every Monday. Sometimes
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share a common interest in managing
the department, designing curriculum,
dealing with other departments and
administration, and doing the best by
our students. When our department
has disagreements about substantive
matters, we assume good faith, we
don’t resort to personal attacks, and we
don’t let it interfere with cordial social
relations. The general attitude that this
practice fosters is conducive to not only
a smoothly functioning department but
to a culture of truth-seeking.
If the pursuit of truth is the function
of the university, then there can be
no value more central to a university
than freedom of inquiry. If inquiry is
impeded, the pursuit of truth is hindered or even prevented. We lose the
ongoing pursuit of wisdom and are left

What is free speech? Let’s begin with
what it is not: (a) Slander and libel,
(b) threats and intimidation, and (c)
fraud are not part of free speech in
any conception of liberalism (morally or legally). Free speech is the
means by which ideas are tried out and
confronted by other ideas, which is
the only way to learn and grow. Free
speech allows all members of a community to express themselves without fear
of censorship or retaliation. Free speech
is how progress is achieved in morals
and science. Free speech is our surest
way to differentiate knowledge from
dogma and prejudice.
Some have suggested that the mission
of the university is to advance social
justice. But you can’t advance something without knowing what it is. So
a university cannot claim to advance
social justice if it also impedes inquiry
into the nature of justice. For if we
simply assume a singular conception of
justice, one that matches the predominant view, and do not allow challenge
and inquiry, we are not defending
truth, but dogma. More generally, the
idea that the university’s function is to
“prepare citizens” itself presupposes free
inquiry. Preparing them for what? For
participation in democratic deliberation? Unchallengeable dogma is not the
way to prepare for that. Living in a society of equals? Unchallengeable dogma
is not the way to prepare for that. So
while it’s true that higher education
can assist in the preparation of citizens
5

or the advancement of justice, it can
only do those things by way of fostering
independence of thought and rational
open-mindedness that is neither relativistic/nihilistic nor dogmatic.
A right of free speech and expression
protects faculty in their role as truthseeking scholars, as educators, and as
a self-governing community. The primary goal of this right in the university
context is fostering a healthier climate
for robust exchange of ideas among
faculty, among students, and between
faculty and students. “Groupthink”
is not only anathema to the pursuit of
truth in general, but it can also turn
into bullying. Bullying is a failure to
treat others with respect as equal members of the community. Saying that everyone ought to treat other members of
the community with respect might be
misinterpreted as some sort of “walking
back” the right of free speech, but this
is to miss the point. The point is that, as
members of a community, we have certain moral obligations as to how to treat
each other, and indeed these obligations
facilitate both our pursuit of truth and
our educational role, by (a) responding
to arguments and positions rather than
defaulting to personal insults, (b) interpreting with charity and the assumption of good faith, (c) understanding
that truth is better obtained through
respectful cooperative inquiry than by
bullying, and modeling that behavior to
students. It’s disrespectful to use slurs,
and it’s disrespectful to fail to do these
three things. No one at the university
(actually, no one at all) should be afraid
to pursue inquiry. These are ways to
make sure that no one is.

Strengthening Freedom
of Speech
The possible avenues for opposition to
this freedom come from several sources.
Most obvious is the threat of government restrictions or punishments.
But perhaps more insidious is when

6

faculty are silenced by other faculty.
Sometimes a viewpoint is sufficiently
antithetical to the predominant view
as to make it tempting to shut down
dissent rather than engage it. Faculty
members, who should know better,
need to resist this temptation, if for no
other reason than self-preservation.
Whenever the rule is “majorities can
silence unpopular minorities,” history
shows that it is inevitably used against
the very people who advocated it. This
urge to shut down dissent can also come
from student activists who confuse their
passion for a cause with license to bully
and silence others, or from activists outside the university entirely. A university
administration may, in the face of such
pressures from politicians, professors,
students, or outsiders, choose to go
along with the call to repress discussion,
or it may choose to defend the right of
free speech and expression. It should
always be the latter, as an administration needs to provide the institutional
framework for protecting those values
that are at the core of the university’s
mission. But at the same time, faculty
should strive to cultivate the kind of
atmosphere in which consensus is not
mistaken for orthodoxy, and disagreement is welcomed, or even encouraged, provided it takes place with
civility and collegiality. The stronger
a faculty climate like this is, the more
likely students will develop the same
culture. When that’s the prevailing
culture among faculty and students,
it’s less attractive to an administrator to
adopt a censorious approach, and easier
to defend academic freedom against
external threats.
Of course, the institution of tenure is
meant to provide this protection, and it
does, to some extent. But a contractual
guarantee is a minimal condition. Even
better would be a culture which actually embraced the value of free expression as a necessary condition for truthseeking. A culture which embraced
diversity of thought and prided itself
on being a pluralistic, heterodox

community would be one which
understood, and benefitted from, the
way Socratic dialectic contributes to the
pursuit of truth. Besides the constant
push towards refining one’s view, it
also helps participants keep in mind
the importance of epistemic humility. Universities must, then, in order to
fulfill their mission, protect freedom
of expression both by observing formal
procedural guarantees, and by helping
foster a climate where the connection
between truth-seeking and diversity is
understood and valued.
I suggest that three distinct groups
at a university have specific responsibilities: First, faculty: Faculty must
treat other faculty respectfully, which
includes respecting heterodoxy and its
expression. Second, the administration:
Administration must offer maximal
protection of free speech, not merely
through the tenure system, but by
actively shielding faculty against bullying, slander, and intimidation. And
third, students: Students must learn
(a) to feel free expressing diverse ideas,
and (b) how their free speech rights
are connected to free speech rights for
others, and the ways in which robust
but civil exchange of ideas is critical
for progress. Faculty and administrative behavior should model this. If
these three groups work towards these
norms, then the rights of free speech
and expression will be most securely
protected, and the university’s dual
function as a place of scholarship and
teaching will be best fulfilled.

Aeon J. Skoble is the Bartlett Chair in
Free Speech and Expression and
Professor in the Department of Philosophy.
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Return of the Yellow Peril?
Racism, Xenophobia and Bigotry
Against Asian Americans
Jonghyun Lee
he recent surge of anti-Asian American
violence is disconcerting. Data released by the
Center for the Study of Hate and Extremism at
California State University, San Bernardino revealed
that anti-Asian American hate crimes spiked by 339
Thomas Nast’s cartoon from 23 July, 1870
portrayed immigrants from Europe pulling
percent in 2021 (K. Yam 2022). Massachusetts is no
up the ladder to stop Chinese immigration to
the United States (M. Fiore, 2017). Image:
exception. The data presented by the Massachusetts
Wallach Division Picture Collection, The New
Advisory Committee to the U.S. Commission on
York Public Library.
Civil Rights (2021) show a 47 percent increase in
the largest Asian ethic group in 2020
anti-Asian American and Pacific Islander (AAPI)
followed by Asian Indian (4.5 million),
hate crimes in Massachusetts between 2015 and 2020, Filipino (4.1 million), Vietnamese (2.2
million), Korean (1.9 million), and
while total hate crimes against other groups increased Japanese (1.6 million) (U.S. Census
Bureau 2022). As the largest ethnic
only 2 percent over the same period. However, only
groups, the members of these commua handful of those offenders of hate crimes were held
nities shape the demographic characcountable for their violence. For instance, of 233
acteristics of Asian Americans in the
United States. It is projected that the
reported attacks against Asian Americans in the New
numbers of Asian Americans will
York metropolitan area during the first three quarters surpass 46 million by 2060, about a 52
percent increase from the current total
of 2021, merely seven cases resulted in a hate crime
(A. Budiman & N. G. Ruiz 2021).
conviction (the Asian American Bar Association of
Violence Against
New York 2022).

T

The U.S. Census Bureau (2002) defines
people of Asian descent as those having
origins in one of more than twenty
countries in Far East Asia, Southeast
Asia, or the Indian subcontinent, each
with its own unique histories, cultures,
traditions, languages, and other distinctive characteristics (J. S. Barnes & C. E.
Bennett 2002). As of 2020, there were
24 million people in the United States
who identified their race as Asian alone
or as part of a multiracial background,
regardless of Hispanic origin. Asians
make up about 7.2 percent of the total
population of the United States. The
Chinese population (5.1 million) was
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Asian Americans

Invisibility of the Asian American Communities
from The Asian American Foundation
[@LAAUNCH & @TAAFORG]
(May 11, 2022), twitter.com.

In the most recent national report
prepared by the Stop AAPI Hate
Coalition (2022), approximately 11,467
Asian American individuals across the
country experienced hate incidents
between March 19, 2020, and March
31, 2022. However, this report does not
represent actual incidents since AAPIs
are said to be the least likely to report
such incidents. It is estimated that over
two million Asian American individuals have experienced hate incidents
since the Covid-19 pandemic started
(J. Lee & K. Ramakrishnan 2021). In
addition, the Stop AAPI Hate Coalition
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found that 25 percent, or one in five
individual Asian Americans, experienced a hate incident.
About 67 percent, or two in three hate
incidents involved a written or verbal threat in addition to derogatory
gestures that featured racist stereotypes
towards Asian Americans. While 17%
of 11,467 Asian Americans experienced
hate incidents in a form of physical violence, about an equal amount of people
reported experiencing avoidance or
shunning (Stop AAPI Hate Coalition).
It is startling to learn that the hate
incidents against Asian Americans
frequently take place in public spaces.
Approximately 40 percent of hate incidents took place either on public streets
or sidewalks, roads, parks, parking
lots, beaches, and hiking trails. While
more than 27 percent of the total hate
incidents took place in grocery stores,
pharmacies, or retail shops, many Asian
Americans also deal with vitriol online

and actions based on racial and ethnic
differences, while the term xenophobia
refers to fear, intolerance, or hatred of
immigrants and other individuals who
are perceived as foreign, unfamiliar, or
different (Office of the United Nations
High Commissioner for Refugees
2020). As obstinate, unreasonable, and
prejudiced beliefs against a particular
group of people, bigotry comes out in
the form of xenophobia, racism, or both
(A. S. Lauwers 2019). Throughout the
history of the United States, members
of Asian American communities have
battled against a long legacy of racism,
xenophobia, and bigotry.
It is important to be aware that each
Asian American community has its
own distinctive history of migration to the United States and settlement experiences. Chinese migration
to the United States started with the
California Gold Rush. Following
James Marshall’s discovery of gold near

It is estimated that over two
million Asian American
individuals have experienced
hate incidents since the Covid-19
pandemic started.
(10%), at their private residence (10%),
on public transit (9%), and in school settings (9%). Reaching out for help may
not be practical. Bystanders often turn
their heads, pretending they do not see
or hear anything.

A Long Legacy of Racism,
Xenophobia, and Bigotry
Against Asian Americans
In fact, racism, xenophobia, and bigotry
against Asians in the United States are
not new. Racism manifests through
prejudiced and discriminatory thoughts

8

Coloma in 1848, California attracted
many of those who hoped to strike
it rich from all over the world (Ngai
2015). Among the early sojourners were about 60 contracted young
Chinese male laborers who arrived in
Tuolumne County, California in the
summer of 1849. The numbers of the
Chinese miners grew quickly. By the
end of 1852, there were twenty thousand Chinese miners in California.
This means that they accounted for
10 percent of the total population in
California and 20 percent of the mining
population then residing in the state.

The arrival of the ship, Scioto, on June
19, 1868, signaled the first organized group of Japanese migrants to the
United States, which consisted of 150
individuals headed for employment
on the sugar plantations in Hawaii (R.
M. Shinsato 1965). From 1886 to 1911,
400,000 additional Japanese people left
their homeland for the United States to
search for opportunities for a better life,
peace, and prosperity (L. Ichise 2005).
In addition to Hawaii, most of these
earlier Japanese migrants settled along
the Pacific coast including California,
Washington and Oregon (Walz 2000).
Similar to the Japanese, the first significant wave of Korean migration to
the United States started in Hawaii.
On January 13, 1903, a steamer named
the S.S. Gaelic from Korea arrived in
Hawaii and landed 102 people (M.
Noland 2003). By 1905, over 7,000
Koreans had come to Hawaii to work
as indentured laborers on pineapple and
sugar plantations. From 1905 to 1924,
approximately 2,000 additional Korean
immigrants moved to Hawaii and
California (Z. Choi 2002).
While serving as miners, strikebreakers,
railroad builders, and agricultural
workers, Chinese and other Asian
communities faced racism, xenophobia,
and bigotry in the United States. The
term Yellow Peril refers to a general
fear, mistrust, and hatred of Chinese
and other Asians in the United States
(J. Ho 2020). For instance, in the
nineteenth century, the Chinese were
demonized as the Yellow Peril by being
accused of eating vermin and engaging in pagan religious practices, while
stealing jobs from white working men.
Such sentiments provoked a series of
massacres and riots targeting Chinese
and other Asian ethnic groups in the
United States.
In 1859, a Chinese School was set up
to segregate the children of Chinese
descent in San Francisco. On October
11, 1906, the San Francisco Board
of Education changed the Chinese
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Laundry detergent the Magic Washer advertisement. Uncle Sam, with
the proclamation and a can of Magic Washer manufactured by Geo.
Dee, Dixon, Illinois, kicking a group of Chinese out of the United
States. Shober & Carqueville (c. 1886). Image: Library of Congress,
www.loc.gov.

School to the Oriental Public School
and ordered Japanese and Korean
children to also attend (J. Kuo 1998).
Starting with the Page Act of 1875, the
Chinese Exclusion Act of 1882, the
Gentleman’s Agreement of 1907, the
Cable Act of 1922, and the Oriental
Exclusion Act of 1924 were implemented to ban immigration from all
Asian countries and to prohibit their
ability to acquire citizenship. These
institutionalized discriminatory policies reduced Asian Americans to the
status of “perpetual foreigners.”
Institutional racism against Asian
Americans surfaced during hard times
in the United States such as the Great
Depression. The Social Security Act
of 1935, the first federal policy created
for the poor, systemically denied coverage to Asian Americans along with
other people of color (L. DeWitt 2010).
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Although many
Japanese were successful in farming,
they could not own
land until 1952 when
the Alien Land Laws
were ruled unconstitutional by the
U.S. Supreme Court
(C. M. Lyon 2020).
Moreover, through
the Executive
Order 9066 signed
by Franklin D.
Roosevelt on
February 19, 1942,
about 120,000
Japanese Americans
were sent to internment camps built
in varying locations
until World War
II ended in 1945.
When coming
back home after the
war, many Japanese
Americans found
their properties had
been either stolen
or vandalized (D. T.
Nakanishi 2009).

Indeed, the members of Asian communities had to wait until 1952 when
federal policy through the McCarranWalter Act finally granted them the
right to become naturalized citizens of
the United States and to vote. Although
this Act changed some racist provisions against Asians, it still retained
the national origin quotas. It allowed
only a minimal number of immigrants
from Asia, while allocating over 85
percent of immigration quotas to those
immigrating from European countries
(M. Marinari 2012). This discriminatory immigration policy was abolished
in 1965 through the Immigration and
Naturalization Act, which replaced the
previous quota system with new criteria
of family preference, occupation, and
skills. Moreover, the Voting Rights Act
of 1965 was signed into law to prevent

the persistent discriminatory schemes
in voting, especially against Asian
Americans through literacy tests and
other measures designed to impede and
exclude them (M. Jones-Correa 2005).

Model Minority Myth
The model minority is another racial
wedge that lumps the diverse experiences of Asian Americans into a
singular narrative (K. Eckart & M.
S. Rule 2021). First coined by sociologist William Petersen in 1966, the
term model minority has been used
most often to describe the educational
and financial success among Asian
Americans. However, it is a dangerous
stereotype that puts minority groups
in competition with one another by
creating a racial hierarchy. The model
minority myth resulted in the immigration reforms of 1965 that gave
preference to doctors, scientists, engineers, and other skilled professionals
in addition to family preference. This
stereotype disregards the economic
and generational heterogeneity among
different Asian American communities
and ignores the poverty and other forms
of adversities that they experience. For
instance, according to the Center for
Migration Studies (2019), there were
more than 1.6 million undocumented
Asian Americans as of 2019. This means
that they account for nearly 16 percent
of all undocumented immigrants in the
United States although they account for
only 7.2 percent of the nation’s population. However, undocumented Asian
Americans are mostly invisible and bear
a stigma because they do not fit into the
model minority myth.

Resilience of Asian
Americans and
Their Contributions
Despite the endless tides of discrimination, bigotry, and hatred, Asian
Americans served the U.S. Army during the two World Wars (K. S. Wong
2005). In the 1960s and 70s, together
with African Americans and other
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This photograph depicts a rally to stop Asian
Hate in McPherson Square, D.C. in March
2021. Yu, E. (2021, September 7) “Social
Justice is Leaving Asian Americans Behind,”
Columbia Political Review. Photo: Victoria
Pickering, flickr.com. Retrieved from www.
cpreview.org.

people of color, members of the Asian
American communities participated
in the Civil Rights Movements to
eliminate racial discrimination and segregation (S. Hinnershitz 2020). More

found that Asian American and Pacific
Islander households paid more than
$240.4 billion in federal, state, and local
taxes. This amount is much larger than
the total federal government spending
on some of the major social welfare
programs such as housing assistance
($51 billion), community regional
development ($27 billion), the Supple
mental Nutrition Assistance Program
($92.4 billion), and Temporary
Assistance for Needy Families ($30.9
billion) spent in 2019 (L. Tiehen 2020;
U.S. Office of Family Assistance 2020;
Urban Institute, 2022).

Stand Up Against Hate
On March 16, 2021, a shooting spree
targeting Asian women occurred in the
metropolitan area of Atlanta, Georgia.
This inhumane crime represents the
resurrection of racism, xenophobia and
bigotry against the Asian American

Starting with the Page Act
of 1875, the Chinese Exclusion
Act of 1882, the Gentleman’s
Agreement of 1907, the Cable
Act of 1922, and the Oriental
Exclusion Act of 1924 were
implemented to ban immigration
from all Asian countries and
to prohibit their ability to
acquire citizenship.
recently, Asian American communities
have made significant contributions
to the United States economy. While
analyzing the American Community
Survey, the New American Economy
(2021), a bipartisan think tank group,
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communities that had been disguised
under the model minority myth.
While being maliciously marked
as unworthy of the same rights and
treatment that others enjoy in the
United States, Asian Americans

experienced blatant racism, being
considered perpetual foreigners. Such
acts only promote aggression, fear,
or hatred among different racial and
ethnic groups in the United States.
Moreover, negative impacts on the
mental health of Asian Americans are
well documented by numerous empirical findings (Armenta et al. 2013; Misra
et al. 2020).
In addition to a robust public policy
that strengthens accountability for
those who violate civil rights, we must
stand together against various forms of
racial injustice including hate incidents
at school settings, workplaces, businesses, and other public spaces. Also
critical is to educate the American
public about Asian communities and
their experience of racism, xenophobia,
and bigotry. According to the Asian
American Foundation (2022), 42% of
adults in the United States could not
identify any single historical event
involving Asian Americans. Education
about Asian American communities
not only advances our knowledge about
the history of the United States but
can also enhance empathy across racial
and ethnic lines. This is why the racial
justice work we do at Bridgewater
State University is so vital to the Asian
Americans in our campus community.
Such efforts can strengthen a sense
of solidarity among us as the United
States of America pledged to pursue
LIBERTY and JUSTICE for all!

Jonghyun Lee is Professor in the
School of Social Work.
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Embedding Sustainability and
Experiential Learning to Encourage
Student-Led, Climate-Resilient
Solutions at BSU
Diana Fox, Wanchunzi Yu, Robert Hellström,
and Xiangrong Liu
limate change presents many global challenges
because of glacier retreat, and coral reef
deterioration, species extinction, and rising
overall temperatures and sea levels, causing a multitude
of problems, among them the complete submergence
of islands in the world’s oceans. Other than for the
most vulnerable on the frontlines of its destruction,
it is often difficult for many to see its immediate and
potential effects in people’s own locales.

C

At BSU, there is a team of faculty who
actively integrate the concepts, foundations, and application of
sustainability into teaching our students. Through different instruments
and pedagogies, the instructors make
this dialogue and potential action
more accessible to students. Students
benefit from these teachings because
of hands-on experiences in the field,
getting firsthand data, enhanced career
readiness, and better placement opportunities with internal and external
(regional and global) collaboration.
The following are some examples of
these learning practices.

Dr. Diana Fox’s Course
I grew up with a conservation ethic.
A child during the energy crisis of the
1970s, I was continually reminded to
turn off lights and taps, inculcating a
lifelong habit. Later, my dad introduced
me to a friend who told me about the
century-long negotiation led by the
Maori to gain legal personhood for the
Whanganui River, which they claimed
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Dr. Diana Fox speaking to students at a Fall
2021 Sustainability Program Harvesting event.
Photo: BSU Sustainability Program Intern,
Elizabeth Whalen.

as their ancestor. In 2017, that ideal was
realized. Conversations at home about
the personhood of “nature” ignited my
imagination long before I discovered
ecological anthropology. I share this
story here as I do with my students: as
a storytelling species, we can harness
the power of empathetic stories in the
classroom, imagining new possibilities
such as a river being an ancestor rather
than “a resource.”

Exploring the varied ways that humans
construct relationships with nature,
from cosmologies that envision ourselves outside of “nature” to those that
ensconce us firmly within an interconnected web of beings, is a necessary
feature of sustainability thinking in
my classrooms. Cultural diversity is
analogous to biological diversity, variation offering endless opportunities to
imagine new worlds into reality. “Our
way of life” is not inevitable, and when
we wake to human plasticity, we also
wake to the opportunities for hopeful
change. But how?
I pose this question to students, sparking their curiosity, creating an inquiry
into the myriad of configurations of
human cultural lifeways in relation
to Earth. We can harness these and
necessary new ways of thought that are
ever-responsive to changing conditions,
to live harmoniously with other living
beings–including ancestor rivers, forests, mountains, seas, rocks. Whether
through policies or poetry; learning
about the meaning of a carbon footprint; supporting local farms toward
food sovereign communities; marching in the streets with handmade signs;
registering voters; reducing/reusing/
recycling; addressing the psychology of
climate anxiety, my students ref lect on
reshaping our consciousness, perceiving
ourselves as part of an interdependent,
interrelated whole. I subscribe to the
late bell hooks’ notion of engaged pedagogy grounded in the idea of a classroom
comprised of whole people and directed
toward liberatory change, connecting
the classroom to the world. We cultivate hope, to unpack the ways in which
systems of power have shaped what
is taken to be universal knowledge,
exposing ourselves to new knowledge
systems revived from cultures whose
epistemologies and ontologies have
been repressed through oppressive
systems. I emphasize that working for
equity is working for sustainability:
racial, gender, social, and environmental justice are intertwined.
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“I feel more comfortable and
empowered in creating solutions
for climate change. Exposure
and engagement of farming
culture is so crucial in developing
passionate, environmental
students including myself!”
Rendering stories as pedagogy, I’ve
also become more f lexible with assignments, varying my modes of evaluation
to include letter-writing campaigns
as political engagement, artivism,
food diaries, as tools of self-discovery.
Students research Indigenous cultural
traditional foodways. Last year, we visited our permaculture garden–which
I wish would be renamed, “Indigenouswisdom-garden,” decolonizing the
Western androcentricity of the idea
of “permaculture,” a set of practices
and ideas long implemented by global
Indigenous peoples before institutionalized as “permaculture.” At the place
of re-enacted Indigenous-wisdom,
students ref lect on transforming
broken systems, experiencing healthier
and respectful relationships with
Mother Earth.

As the first to experience CUBEs,
two sections of MGMT 426 students received a project from the
Sustainability Program to explore the
database of the weather station at the
BSU permaculture garden in fall 2021.
This weather station was installed in fall
2015 and has been collecting data every
15 minutes since. Students conducted
individual projects, each choosing one
month of data in one dimension (for
example, temperature or wind speed).
Students applied what they learned
about data analysis to inform decisions and actions regarding this service
operation. As an example, one student
used wind speed data in August to

assess corn pollination, supporting
corn’s growth.
In spring 2022, students in the same
MGMT 426 course worked on a
research project endorsed by Sodexo,
which provides dining services to BSU
and other universities, and catering services to many organizations nationally
and internationally. The project was an
investigation of current sustainability
practices at Sodexo, in order to provide
suggestions for further improvements.
BSU students utilized the American
Association of Sustainability in Higher
Education (AASHE) Resource Hub,
to which BSU just subscribed as a
member, to conduct the background
research. Further, through a six-week
virtual collaboration with students in
a Business English course at Heilbronn
University of Applied Sciences (HHN)
in Germany, teams of two to four
students from BSU and four to six
students from HHN addressed one type
of dining service from each university.
Students in both universities not only
improved their cultural competence,
but also benefited from the comparisons
of sustainability practices between the
two universities. Students made final
presentations of their recommendations
for each university to dining services.

Sustainability CUBEs
and COIL Project in
Dr. Xiangrong Liu’s
Service Operations
Management Course
Dr. Liu’s Service Operations course,
MGMT 426, integrated Collaborative
University Business Experiences
(CUBEs) and Collaborative Online
International Learning (COIL) to help
increase students’ awareness of sustainability and stimulate their interest
in applying managerial tools to solve
sustainability problems.
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Dr. Xiangrong Liu speaking to students at
a Fall 2021 Harvesting event. Photo: BSU
Sustainability Program Intern, Elizabeth Whalen.

BSU student and fall 2021 Sustainability
Program Intern, Jenalyn Warcup, participating
in the Fall 2021 Harvesting event. Photo: BSU
Sustainability Program Intern, Elizabeth Whalen.
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BSU spring 2022 MGMT426 students in the Sodexo CUBEs project. Photo: Xiangrong Liu.

Funded by the Academic Innovation
Grant in 2019, the CUBEs initiative
provides equal opportunities for students who are not able to take advantage of internships or other professional
opportunities. One example of success
is a student who obtained her dream
job as a consultant to evaluate sustainability practices in local restaurants.
With her sustainability minor, and
capstone projects in sustainability,
particularly the Sodexo CUBEs project
addressed above, she stood out among
over 300 applicants.
In addition, with the support of the
BSU International Office, the COIL
project with German students gave
economically disadvantaged students an
opportunity to interact with students
from another country, enhancing their
intercultural competence without having to finance travel.
Finally, these collaborations increased
student awareness of sustainability issues
(such as the effect of climate changes
on organic farming, the use of business
intelligence/technology in sustainable
operations, and systematic overview of
business sustainable operations) through
hands-on experience without extra
time or the need to leave campus. They
also provided the clients/organizations
with young people’s views, attitudes,
and determinations regarding sustainability practices.
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Sustainability CUBEs
Project in Dr. Wanchunzi
Yu’s Time Series
Analysis Class
The Time Series Analysis course is
designed to educate students to visualize the trend of climate data locally
and/or globally, including temperature,
precipitation, and snowfall, and analyze
the significance of the climate data.
In this course, students not only
learn the concepts and ideas but also
conduct group research projects on
climate change.
Climate change is a global challenge
that has been at the forefront of public concern for the past few decades.
Understanding it, as well as the direction it is heading, is of the utmost
importance. There has been extensive
research in the past that has addressed

Average Monthly Soil Temperature
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Soil Temperature

Among the areas they addressed were
waste reduction, local purchasing,
energy saving, and menu design.

this issue on a global scale, yet the
results have not resonated with or
convinced populations of the local
implications of such research. With
the support of the BSU Sustainability
Program and CUBEs, students from
the Math 398 course analyzed the real
data collected every 15 minutes at the
BSU permaculture garden including air temperature, soil temperature,
wind speed, dew point, etc. Every
student in my class picked two variables, and analyzed data either hourly,
daily, or monthly. Even though the
New England region has sustained
no massive wildfire breakouts like
California and no extensive ecosystem breakdowns (yet) like in the case
of Australia’s coral reefs, the effects of
climate change don’t have to be so dramatic for them to affect our livelihoods.
In this research, our students found the
trend of increasing temperature, which
may affect the growing strawberries at the BSU permaculture garden.
Other studies show that in the case of
Massachusetts, the cranberry growing industry, which has been the state’s
primary agricultural industry since
the early 1800s, has suffered due to
increased temperatures. Warmer spring
and autumn seasons act as catalysts for
the continued emergence of pests and
fungi, both of which can substantially
reduce crop yields.
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Figure 1: Average Monthly Soil Temperature Plot of BSU Permaculture Garden from
Students’ Research.
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This real-life course project provided
students with applied and useful statistical skills to conduct research and
also promoted communication and
collaboration between students from
different majors (mathematics, statistics,
computer science, and finance), which
opened the door for interdisciplinary
projects, including delving into statistical analyses related to important climate
learning questions.

Dr. Rob Hellström’s
Peer-to-Peer (P2P)
Student Exchange
Farmers from diverse ecoregions
around the world have stories of climate
resilience to share and college students

are eager to listen and to be part of a
solution that enhances food security.
In 2021, Dr. Hellström led a team to
establish an international peer-to-peer
(P2P) student exchange featuring
innovative farmer engagement, novel
instrumentation, citizen science, and
data sharing/visualization. A committee of agriculturalists and university professors from Massachusetts,
Ohio, and Chile, the “Soil Keepers
Roundtable,” met during biweekly
Zoom sessions to plan student-farmer
engagements and progress. A “Student
Summit” consisting of 10 undergraduate students from BSU, The Ohio State
University (OSU), and Universidad
de Concepción held weekly Zoom
meetings led by a graduate student

from OSU to listen to farmers’ stories
and evaluate and compare the lived
experience of climate change. The P2P
team initiated, renewed, and enhanced
dialogue between the farmers and the
scientific and academic communities,
thereby building relations. There were
several outcomes.
One of the goals was to identify the
climate monitoring needs of local farmers and challenge students to find their
own solutions. A geography undergraduate student supported through
the ATP Summer grant designed and
deployed the low-cost BEARSense
project at the Soule Homestead
Education Center and Farm in southeastern Massachusetts. The goal of

BSU students and Dr. Hellström (far right) present a donation and learn about sustainable farming practices from Frank V. Albani Jr. (far left), former
Executive Director, and Katie Roberts (second from right), Education Coordinator at the Soule Homestead Education Center in Middleborough, MA,
March 2022. Photo: Xiangrong Liu.
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Funded by the Academic
Innovation Grant in 2019, the
CUBEs initiative provides equal
opportunities for students who
are not able to take advantage
of internships or other
professional opportunities.
this project was to build and deploy a
fully functional weather station that
can be replicated at other locations in
the United States and internationally.
Another geography undergraduate student with ATP Summer grant support
worked with the P2P team of students
to develop a list of engaging questions
to open dialog with farmers’ perspectives on climate resilience and food
security. Results were expressed in the
form of powerful poetry and sculptures
symbolizing the strength and resilience
of small-scale farms in light of f luctuating climate extremes of temperature
and rainfall.
Dr. Hellström particularly enjoys leading place-based learning, whereby students and local citizens learn through
outdoor excursions to gain firsthand
appreciation of how traditional farms
operate under challenging conditions
and to understand how advances in
technology, such as hydroponics at
Freight Farms in Boston, can serve
urban communities. Students assist by
helping to set up automatic weather
stations at local farms and on campus
and then analyze the data to gain an
appreciation of microclimate variability
between different locations.

individuals and feel a sense of strength
together. In addition, another feeling
of sense of familiarity with sustainable approaches along with the culture
of farming. Interviewing farmers
broadened my perspective and highly
inf luenced my artistic vision. I feel
more comfortable and empowered in
creating solutions for climate change.
Exposure and engagement of farming
culture is so crucial in developing passionate, environmental students including myself!” Dr. Hellström’s initiatives
help connect people through a common interest, particularly empowering
students to devise sustainable solutions
to adverse impacts of an increasingly
erratic climate system.

Conclusion
Our collective scholarly and teaching endeavors draw from a toolbox of
interdisciplinary student engagement,
experiential learning strategies, telling stories to highlight native origins
in sustainability, and partnerships
with international universities. Most
importantly, we encourage students to
identify problems and collaboratively
find solutions and develop action plans
to mitigate and adapt to local climate
change challenges.

Diana J. Fox is Professor in the
Department of Anthropology.

Wanchunzi Yu is Associate Professor
in the Department of Mathematics.

Robert Hellström is Professor in the
Department of Geography.

Xiangrong Liu is Professor in the
Department of Management and Marketing.

Students summed up the P2P experience: “I got an opportunity to learn and
express myself! More importantly, the
ability to collaborate with like-minded
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#RealCollege Syllabus Design:
Writing a Syllabus for the Students
We Teach
Melissa Winchell
’ll never forget the first time I saw a syllabus
with a colleague’s photo embedded on its front
page; my colleague was jumping into the air,
arms outstretched, looking happy and quirky.
But I was surprised to see it and wondered about its
appropriateness for a college course. And the photo
wasn’t the only unusual component—the syllabus was
graphically organized and looked more like a web
page than a document. I thought it was creative and
interesting, but I couldn’t help feeling that the syllabus
seemed unacademic and maybe even frivolous.

I

But now, after twelve years in higher
education, I am one of those professors
with an unusual-looking syllabus. I use
graphics, photos, and text boxes. In
addition, I design the syllabus to address
issues of equity in the hopes that all
my students find my syllabus welcoming and accessible. In this article, I will
share a rationale and a how-to for
creative, equitable syllabus design.

A Rational for Creative
Syllabus Design: StudentCentered Learning
The adage that we teach students and
not content remains true. The argument for creative, equitable syllabus
design begins with this principle of
student centeredness. If we assume
that the syllabus is often the first artifact
our students see from us, then the syllabus is the first “teaching moment”
of our course.
The #RealCollege movement (now
coalesced at Temple University’s
The Hope Center for College, Community,
and Justice www.hope4college.com)
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has highlighted the particulars of
who United States college students
are. From Hope Center, we learn that
more than ever before, college students
experience food and housing insecurity, first-generation barriers, and
economic deterrents. Hope Center’s
#RealCollege movement believes that
we cannot teach our students unless
we know who they are. Their work
invites faculty to teach the students
who are in their courses—not the ones
we had thirty years ago nor the ones
we wish we had.
Information about our BSU students
is available in many places, including BSU’s Factbook and the historical
knowledge of our faculty and administrators. We can also learn a lot about
our students by asking them. These
questions have helped me to design
student-centered syllabi:
• Who is the audience for my
syllabus and what do I know
about them? How have they
changed? What do I still need
to learn?

• Given that a syllabus is a written
artifact, what forms of literacy
are strengths for these students?
What reading and media do
they most often consume?
What might those literacies
teach me about how best
my students will understand
my syllabus?
• How can my syllabus provide
information in a way that is as
similar to and/or as accessible
to them as their preferred forms
of literacy?

A Rationale for Equitable
Syllabus Design: A
Community of Learners
In addition to moving towards a more
graphic, creative approach to my
syllabi, I also use equity as a framework. My rationale is grounded in a
constructivist approach to learning,
which assumes that learning is social.
Certainly, the goal of every one of our
courses is to prepare our students to
become members of our disciplinary
communities. As the first teaching
moment of my course, the syllabus
becomes an opportunity to welcome
students to a discipline-specific community and to establish the kinds of
professional, working relationships that
are the norm. Equity is foundational
to these relationships, as it provides
a way for every student to be invited
to and assume membership in an
academic community.
I ask many questions related to equity
as I design my syllabi, including:
• How can my syllabus establish
me as a practitioner who is
committed to and passionate
about the discipline?
How can it welcome all students
to that discipline?
• How can I welcome students
with minoritized identities by:
disclosing my own identities;
representing multiple identities
in the syllabus (through images,
Bridgewater Review

course texts, and reference
list); ensuring that minoritized
communities are represented as
strong and resilient; and locating the problems the course will
address as located in policies or
systems rather than in individual
people or communities?
• How can I increase the accessibility of my syllabus for students
with disabilities?
• Does my syllabus detail how
students can access course and
university supports and encourage students to use them with
destigmatizing language or
shared experiences?

Designing a #RealCollege
Syllabus
My syllabus design has been through
multiple iterations and major changes
over the years. Here are five of the
most important tips I’ve learned for
designing creative, equitable syllabi.
Design Tip #1: Use design tools,
not document software. In general,
students are more accustomed to reading hypertext than traditional text.
They are no longer linear readers who
read page after page of information in
the sequence the professor presents.
Instead, they read online, clicking
on any number of hyperlinked texts,
sounds, or images to learn—and they
do so in the order they choose.
I began using graphics and text boxes
in keeping with my students’ increasing literacies in digitized media. My
syllabus now includes an infographic
and appears more like a website with
multiple fields and columns of texts
rather than the single field a document
provides, helped along by free photo
websites like www.pixabay.com and
the graphic design website and app
www.canva.com. This allows my
students to read the information in
the order they choose and to look for
information that seems most important
to them at the time.
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Design Tip #2: Use language that
first-generation college students can
understand. First-generation college
students often do not know what
“office hours” are. They don’t know
what the “Registrar” does or who visits
an “Academic Achievement Center.”
As I design my syllabus, I try to use
more student-friendly language. For
example, I’ll call my office hours
“student hours” and write in my
syllabus that students can drop in
via Zoom or in person.
In addition, first-generation college
students have not always learned to
code switch between discourses. It’s
not uncommon for them to email us
as if they are texting us and to expect a
response within a few minutes. We can
welcome students into our academic
community by being explicit about
the discourses of our community. For
example, my syllabus lets students know
that I usually respond to email within
24 hours during the week and that I do
not respond at all on weekends.

I address behavioral expectations in a
text box titled, “How can you help to
create a classroom community?” I use
“we” and “our” language to imply that
the expectations are for all of us and
benefit all of us. This subtle reframing of a list of “do’s” rather than a list
of “don’ts” allows me to communicate
what I expect of them in a way that
invites them into the community.
Design Tip #4: Use the syllabus to
generate curiosity about the course
learning. Most of us list assignment due
dates and generate a course calendar of
some kind. And while this can be helpful to students, it is more important to
me that my students understand WHY
they are learning. Why does learning
matter to them, to the university, to the
discipline, and/or to the world? A good
syllabus should answer those questions.
I like to design each of my courses
around large questions called essential
questions. As students read our course
assignment calendar (which I keep

In the end, our syllabi say as much
about who we are as faculty as any
piece of our scholarship does.
Finally, many of our students feel like
outsiders—often to academia in general
and even more often to the communities of our disciplines. For that reason,
I make a point to use invitational
language such as “we” and “our” rather
than “you” and “I” wherever I can.
Design Tip #3: Assume positive
behavior. One of the most helpful
things I’ve learned as an educator
(and a parent) is that behavior is communication. Given that I hope to use
unexpected behavior in my classroom
as a teachable moment—for me and
my students—I use my syllabus to state
the expected behaviors as positively as
I can.

brief to highlight the major topics
and assignments), they see the weeks
divided into units of learning, and each
unit is guided by an essential question.
Posing these essential questions helps
my students to realize not just what
they might learn, but why. They signal
to my students that there are big ideas
and big problems to solve and that we
are going to engage with them. They
pique curiosity.
Design Tip #5: Use your course policies
to minimize your own biases. A couple
of years ago, it occurred to me that one
of my course policies of not accepting late work for major assignments
was a) not exactly true, and b) leaving
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lots of room for my implicit biases to
have damaging effects for my students.
Even with the stated policy, if a student
requested an extension, I nearly always
gave one. Thus, the policy-in-practice
was that students could request an
extension. But I was not making this
option known to all students, even
though some students did not know
that academia often works this way.
Worse, in very rare cases, I did not
grant an extension, based usually on my
perception of the student’s deservedness. In addition, I noticed that I always
provided extensions to students who
shared personal details of their lives
with me.

A page from Dr. Winchell’s syllabus.

It struck me that my implicit biases
were showing and, despite my otherwise good intentions, were having
negative impacts for students who did
not disclose their personal lives to me
and/or with whom I was naturally most
likely to empathize. That is, students
who were most like me - first generation, white, academically inclined, a
student athlete, economically disadvantaged - might be receiving more
empathy and extensions than students
who were not.
Now my late policy does better at keeping my own biases at bay. My new policy states that I will give an extension to
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anyone who requests one before the due
date. I can enact this policy with greater
fidelity. In addition, it doesn’t require
students to prove their emergencies or
disclose details of their personal lives to
try to earn my empathy.

Using a #RealCollege
Syllabus
As much as we might design our syllabi
for the #RealCollege students we have
in our classrooms, our syllabi are nothing if we don’t make time and space for
those students to use them. We can’t
just tell our students to read our syllabi.
They usually won’t.
Instead, we need to require our students
to engage with it. We can design an
assignment around it or create guided
small-group conversations during
class time about aspects of the syllabus’
policies or learning goals. We can plan
a scavenger hunt assignment, leave a
portion of the syllabus blank for our
students’ own community norms and
expectations, or ask students to come
to our office hours with two things
they learned from the syllabus and one
question they have about it.
In the end, our syllabi say as much
about who we are as faculty as any piece
of our scholarship does. Whether we
are intentional about the implications of
our syllabi design or not, we are communicating so much about who and
what we value.
A wise teacher colleague once told
me that teaching is a marathon, not
a sprint. What I’m describing here
has taken years of work. I’ve been
writing syllabi since I was a high school
English teacher in 1999. This work
takes years and months, not weeks
and days. For my part, I want my
students to know how much I value
them and will collaborate with them
as they become robust and successful members of my discipline. And as
the years go by, I hope my syllabi will
change as I continue to learn what

experiences and resiliencies they bring
to my courses, and what supports they
need to succeed.

Resources
Do you want to learn more? Try
these resources:
• You’ll find my most recent syllabus online at bit.ly/EDMC530.
• If you’d like a template of that
syllabus so that you can make
the layout of it your own, visit
bit.ly/SyllabusTemp.
• To increase the equity design
of your syllabus, try using the
“Social Justice Syllabus Design
Tool” available in an article of
the same name by Taylor et al.,
2019, Journal Committed to Social
Change on Race and Ethnicity.
• “The Syllabus: Creative Syllabi”
website published by the Eberly
Center of Carnegie Mellon
University provides a few
sample faculty syllabi with some
creative ideas.
• I highly recommend reading
“The 3 Essential Functions of
Your Syllabus,” an article in
two parts by James M. Lang
available from The Chronicle of
Higher Education.
• Finally, check out the “Take the
Syllabus Challenge” offered by
Dr. Kim Case online at www.
drkimcase.com/resources/.

Melissa Winchell is Associate Professor
in the Department of Secondary Education
and Educational Leadership.
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Course Content Student and
Instructor Collaboration
Kathleen Ferris-Costa
n 2021, I was tasked with developing a marketing
elective focused on personal branding. Many of
the marketing techniques used to market the brand
of a product or service can also be used to market the
brand of an individual. This course would focus on
how students can review and revise their personal
brands to be more authentic and marketable.

I

The students in the course had already
taken a marketing principles course
and were knowledgeable of marketing basics. The main goal of the course
was for students to apply what they
already knew about marketing products
and services to marketing their own
personal brands. There are numerous marketing techniques to assist
students in assessing and revising their
personal brands, which made it difficult to decide which ones this course
would address. I wanted to ensure these
topics were important and relatable
to the students. In an effort to engage
the students in the course curriculum,
I invited them to collaborate with me
in choosing which topics would be
included in the course content. Based
on their areas of interest, the course
learning outcomes would be developed,
and the appropriate assignments and
assessments would be created by the
students and instructor.
The first day of class students were
handed a syllabus with the course
content section blank. As a class, they
would develop the course content and
determine what areas of interest would
be included in the curriculum. It was
important for me to share with them
my reasons for doing this. This was a
collaboration between the class and
the instructor to create the course curriculum based on the needs and interests of the students taking the course.
December 2022

I stated I could easily create content
I felt was appropriate for this course,
but I would rather it be a team effort.
I was also hoping the students would
be more vested in the course and their
learning since they would have skin
in the game by participating in the
decision-making process.
The majority of them seemed enthusiastic about the opportunity to participate in structuring the course: “I’ve
never had a course that has done this
before. I’m excited to have a say in what
we learn and how we are graded.”;
“I like that we get to decide what we
are doing in the class and interested to
see what other students want to learn
about.” As with any process, there were
a few naysayers: “I’m the student, not
the teacher.” Overall, the students were
up for the challenge and genuinely
interested in the process.
During the first class session, we discussed personal brands and the components associated with a person’s brand.
“A personal brand is about purposefully and strategically showcasing your
authentic self to your audience and your
customers. Your personal brand should
be a true ref lection of your skills, passions, values, and beliefs” (Tyler Basu
2022). Students were separated into
groups to discuss the many elements
that make up a person’s brand (i.e.,
abilities, behaviors, education, interests,

etc.). They also discussed the tools used
to communicate an authentic personal
brand and how to effectively present
them to potential employers (i.e., social
media content, resume, networking, interviewing, etc.). After the class
discussion, students were asked to
individually submit in writing or video
the top 10 things they would like to
learn about to improve their authentic
personal brands. Some of the comments
during class discussion included, “I’m
interested to see if my top choices are
the same as others.”; “I didn’t realize
everything I say and do represents my
brand.”; “I don’t know if I can limit
it to 10, I have a lot of work to do to
improve my brand before I apply for
a job.”
As the instructor, I accurately predicted
what things would be on most students’
lists, such as how to write a strong
resume, how to do a job interview, how
to interact with business professionals,
and what to put on social media. The
remaining topics were numerous and
would be based on students’ individual
needs and interests. For the next class
session, I created a spreadsheet of all of
the students’ suggestions and ranked
them in order of interest. The list was
presented and open for discussion. I
found it to be important to share all
of the results. It gave the students an
accurate picture of what their peers
were interested in learning, which may
or may not be the same as theirs. The
class was reminded topics chosen are
based on the entire class’s suggestions
and ranked by importance, so all of
their individual suggestions may not
appear on the syllabus. It was interesting to hear why students wanted to
focus on specific topics. It gave them a
good sense of each other’s weaknesses
and why they wanted to address certain
issues. The students were actively negotiating and compromising to come up
with the final list of topics.
After much class discussion, a clear
learning outcome was developed for
each of the suggestions chosen, and
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assignments and assessments were
created. As the instructor, I finalized outcomes to make sure they were
appropriate and measurable. Based on
the students’ feedback, I refined the
specifics for each of the assignments and
assessments and made sure to explain
how they related to the learning outcome. Giving students a backstage look
at how learning outcomes, assignments,
and assessments are created provided
them with a better understanding of
how each of the components need to
complement one another to be effective
learning tools. I stressed the trial-anderror process. Sometimes you have to
try an assignment to know it doesn’t
fit the learning outcome. This also
holds true for the assessments. Student
responses included, “I didn’t know
so much work went into creating
assignments.”; “I like to know why I’m
doing something and it’s not just busy
work.”; “I usually pass right over the
learning outcome, but now I know
why it’s important.”
There were times when the type of
assignment was very clear. For example,
for the learning outcome “create a
professional resume portraying your
authentic personal brand,” students participated in a resume-writing workshop
and were given an assignment to write
a resume. Once a draft was complete,
a career services professional critiqued
it and the student had the opportunity
to revise prior to submission. For this
resume assignment, multiple assessments were agreed upon. All resumes
were blindly evaluated by a peer to
determine the overall brand perception
of the resume’s content and structure, while the instructor graded it for
content and professionalism. This triple
evaluation (career service professional,
peer, and instructor) provided valuable
feedback to students and allowed them
to make the necessary changes to how
they were presenting their brand to
others. Some student responses were,
“I like getting feedback on my work
and the chance to make changes before
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it is graded.”; “Knowing I have a strong
resume decreases my anxiety about
looking for a job after graduation.”;
“I really need to double check my work
... my reviewer said having multiple
grammar errors makes me look like
I don’t care about my work which is
not true.”
In identifying the appropriate assignment type, students liked having
options. For example, if they had to
provide feedback on a particular discussion topic, they wanted the option to
write a paper or record a video. It’s
important to meet students where they
are and give them the opportunity to be
creative and choose how they want to
present their abilities. However, there
are some instances where I encouraged
students to step outside of their comfort
zones. If I sensed apprehension about a
particular situation, I encouraged them
to challenge themselves. For example, a student who had a fear of public
speaking was encouraged to do a video
instead of writing a paper. Overall, students liked having options: “I like being
able to choose how I do an assignment.
I get stressed out when it comes to
making a video and would rather write
a paper.”; “I like making videos, I can
be more creative.”; “I used Flip for the
first time and it was easy.”
After each assignment was evaluated, there was a post discussion about
whether or not the assessment type
chosen was best and if the evaluation
process showed an accurate ref lection
of the students’ abilities in learning the
specific outcome. Student responses
included, “I think a video would
have been better than the PowerPoint
presentation.”; “It would be nice if all
teachers asked for student feedback on
assignments.”; “If my only option was
to do a video, I think I would have
been too nervous to do well.”
As you can see, there is more work
involved upfront when you are collaborating with students to develop course
content. Yes, it would be easier to do it

yourself prior to the beginning of
the semester, but the results are worth
the extra time and effort. This collaboration with my students gave me the
opportunity to build a rapport with
them and provided better communication and sharing of ideas. The class discussions were more active, and students
were more willing to share their personal experiences and opinions which
fostered a greater sense of community.
Learning is a two-way street. To keep
our courses interesting and engaging,
we need to involve our students in the
process of creating course content. If
participating in such collaborations
seems overwhelming, I encourage you
to start small. For example, permit
your students to decide what type of
assignment they would like to do that
would represent their understanding of
a particular topic or learning outcome.
It can be a “free choice” assignment.
Give students the option to convey
their understanding by writing a post
on Padlet, creating a video on Flip,
creating and commentating a presentation on Screencast-O-Matic, or simply
writing an essay. Have fun with it!
These types of student and instructor
collaborations promote improved
communication and understanding
of one another. Students see things
differently and can offer a fresh perspective providing new ideas and
opportunities for teaching and learning, making it engaging for both the
students and instructor.

Kathleen Ferris-Costa is
Associate Professor in the Department
of Management and Marketing.
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A Shot in the Dark
Douglas Breault
Shot in the Dark” is a solo exhibition of
new work on view at Nearby Gallery,
located in Newton, Massachusetts, that
includes photographs, paintings, and sculptures that
merge spaces both real and imagined. My creative
practice involves layering different media and
techniques, often haphazardly, to purposely misalign
fragments and approaches to question the precarious
nature of truth and transformation. I began making
artwork as a student at BSU, enrolling in the darkroom
photography course with professor Ivana George in
my sophomore year. I never considered myself much
of an artist or had much interest in art as a teenager, but
immediately was enthralled by the process and output
of making images. I enrolled in the photography
course immediately after the untimely passing of my
father, whose suicide ignited an approach to process
grief and develop another method of communication.

‘‘A

While a student at BSU, I also fell into
the rabbit hole of making paintings, and
my last semester as a student I began
to merge painting and photography
to further coax out how an image can
come to fruition. Since graduating from
BSU with a BA in studio art in 2012,
I am now an adjunct professor at BSU,
teaching in the same darkroom I used
as a student.
Materiality is essential to developing my ideas, subordinating form to
process, and collecting images, materials, and objects that can be reassembled,
and as a result, coalesce to reveal a new
image. I often enlist obliterated images
downloaded and printed from the
internet, inherited objects, and embrace
traditions of painting and photography
to build connections between memory
and imagination using mimicry and
abstraction. When I began making
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Recollection #5, silver gelatin prints and
acrylic paint.

work for this exhibition, I revisited
my first rolls of film as a student with
a new context and intention. The rolls
of film contained settings and objects
connected to my father, and I began to
reconsider how time has affected how
I perceive and understand the distance
of the memory. I am interested in the
limitations of a photograph itself, considering how an image can unfold and
expand to describe a person or place
paradoxically absent.
Since I began making artwork, I am
continually revisiting symbols of
clouds, candles, and wilting plants to
reference ideas of heaven and mark
passages of time. In Recollection #1,
I contrast a fragmented self-portrait
of my hand ref lected in mirrors with
a pixelated image of my father’s hand
that I found online. I use layers of paint
to bind the photographs into a single
picture plane. This use of paint creates
slight variations on the surface of the
work, disorienting the spatial perception of the viewer.

Recollection #1, silver gelatin print, digital print,
acrylic paint.

The title, “A Shot in the Dark,”
accounts for the understanding of
failure in the attempt to reach a point
without the ability to see, or a last-ditch
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call you into a specific moment, a feeling of nostalgia, a memory. To repeat
in the space of absence that which is no
longer possible, revisiting objects – or
their simulacra in 35mm form, or by
combing the internet for proof of a past
since disassembled; the meanings and
stories of these objects, their connections

to a life lived and gone too soon is what
gives them urgency. An attempt at
recollection – the challenges of memory
and the pain it can inflict. Returning
to the catharsis of repetition, sadness
might feel more like an environment,
or a process: shelter in place; remember,
forget, repress, excavate, repeat.

Recollection #10, 2022, silver gelatin print and
acrylic paint.

effort when all other attempts have
failed. This body of work will result
in an editioned artist book for sale
with the intention of raising money
for the Rhode Island chapter of the
American Foundation for Suicide
Prevention. Kendall Reiss, the
Sculpture Department chair at the
School of the Museum of Fine Arts
at Tufts University and mentor of
mine, has generously written a foreword for the forthcoming book that
speaks to her understanding of my
approach as an artist:
Photography – both analog and digital
– has since become a way for Breault to
explore space between presence: being
there, and absence: being gone. A tool
to reckon with big questions like how
to convey the essence of our loved ones
after they’ve passed. The photographs
themselves are slow and deliberate
– hours in the darkroom, tinkering,
experimenting, remembering and
failing to remember, forgetting – shots
in the dark. But they also have an air
of urgency, an action or assertion, a
pressing need for you to – look – they
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Held By Hands, 2022, digital photography.
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Melancholy Minus Its Charms, 2022, detail, digital photography.

Magical Thinking, 2022, sculpture, silver gelatin prints, acrylic paint, wood.
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Recollection #4, 2022, silver gelatin photograph and acrylic paint.
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Recollection #6, 2022, silver gelatin prints and acrylic paint.

“The photographs
themselves are slow
and deliberate –
hours in the darkroom,
tinkering, experimenting,
remembering and failing
to remember, forgetting –
shots in the dark.”

Nightfall, 2022, sculpture, found wood fence post, silver gelatin prints, acrylic,
metal wire, and whistle.
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Recollection #12, 2022, Google street view download, silver gelatin prints, acrylic paint and ink.
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Recollection #11 (Owen), 2022, digital photographs and acrylic paint.
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Melancholy Minus Its Charms, 2022,
digital photography.

Slow Swirl At The Edge Of The Sea, 2022,
digital photography.

Interrupting A Blue Night, 2022,
digital photography.

Since I began making
artwork, I am
continually revisiting
symbols of clouds,
candles, and wilting
plants to reference ideas
of heaven and mark
passages of time.

Douglas Breault is Part-Time Faculty
in the Department of Art & Art History.
My Withering Window, 2022, digital photography.
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Access Delayed is Access Denied:
Barriers to Student Participation
in Internships
Thomasena Shaw and Lisa Bergson
Introduction

I

indicates a strong correlation between
high impact practices like internships
with retention and graduation rates and
timely degree completion.
Advantages for the “host” organizations include providing a “test run”
of potential employees and access to
a more diverse pool of female and
minority candidates for employers. Additionally, the more engaged
employees were, the more likely they
were to be graduates who participated
in internship programs.

nternships are a mainstay at both the undergraduate
and graduate levels in North America, Europe and
beyond. About 1.5 million internships (roughly
Challenges with
10% of college grads) are filled in the United States
Internships: The other side
annually and nearly 61% of graduating seniors
of the coin
participated in a co-op or internship (NACE 2019).
Despite all of the positives, a raft of legal
Internships can be paid, unpaid, part-time, or fulland ethical questions also surround
time experiences and typically involve working at a
internships - particularly unpaid interncompany or organization and performing tasks similar ships. Research indicates that unpaid
interns are often less satisfied with their
in nature and skill level to tasks done by entry-level
first jobs, and their skill development
employees in the organization. In some instances,
was impacted negatively compared
with those engaged in “paid” internthey are more informal arrangements initiated by job
ship experiences. Hart (2014) cites a
seekers themselves to network or “pad out” a résumé, survey that found that paid interns were
twice as likely to receive a job offer at
referred to as “open-market” internships.
Internships undoubtedly have significant early career advantages for
students including less time finding a
first employment position, increased
monetary compensation and greater
overall job satisfaction. But, despite the
much-lauded benefits, the prevalence
of unpaid internships constitutes a
significant barrier to student participation, particularly low-income and firstgeneration students. We conducted a
study to explore undergraduate student
perceptions and experiences with
internships - paid and unpaid, and the
extent to which access/participation is
impacted by factors including demographics and life/employment situation.

Benefits of Internships:
It’s all good, right?
Pedagogically, internships provide
experiential learning beyond the traditional classroom, can foster generative
28

thinking, and create conditions that
lead to unique growth for participants.
According to NACE (2019), students
who completed internships felt the
experience significantly improved their
ability to work in a team, their professionalism, their oral and written communication skills; Finley and McNair
(2013) also reported higher average
levels of engagement in deep learning
and perceived gains among students
who participated in internships versus
those who did not.
For the academy, benefits of internships
include attracting high-caliber students
and building strong networks among
commercial and nonprofit entities,
potentially facilitating fundraising
opportunities and improving university
teaching via a more realistic approach to
the learning experience. Research also

the end of their internship than unpaid
interns, delaying the latter’s ability to
contribute to social security plans, the
economy and investing in retirement
plans. Employers can exempt interns
from protections that are guaranteed
to paid employees via the Fair Labor
Standards Act such as payment of
minimum wage and overtime compensation. Furthermore, interns may
receive less protection when it comes
to workplace environment abuses, like
sexual harassment and discrimination.

Many low-income and first-generation
students in particular don’t do internships (especially unpaid internships)
because they often lack the social and
financial capital needed to pursue
them. Financial constraints also impact
funding for transportation, childcare,
and tuition costs. Sociocultural factors such as lack of access to relevant
social and professional networks that
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Internships help in obtaining a job after graduation

8%

Sector internship is in

1%

10.64%

20.28%

29%

62%

23.40%

44.68%

Strongly agree

Neither agree or disagree

Nonprofit sector

Local/state agency

Somewhat agree

Strongly disagree

For profit/commercial sector

Not sure

Figure 1

afford position and prestige to more
well-connected students also facilitate
and constrain the access to opportunity, class mobility, and power that
high impact practices like internships
confer. Institutional barriers include
heavy course and scheduling problems,
absent or inferior career coaching,
and insufficient interview and résumé
skills-building. These and other factors

Figure 2

Despite the clear role and importance of
internships as a vital experiential learning experience, few empirical studies
explore factors that inf luence students’
nonparticipation (including the role of
paid/unpaid internships). Studies also
fail to identify or address barriers to
pursuing internships, and the extent to
which participation varies by demographics, life/employment situation.

“I believe if I had the opportunity
to do a paid internship, I would have
done one. But … it was impossible
to find one. I just can’t afford to work
for free, I would have applied because
I know that it would give me an
edge over someone else applying for
a job after graduation.”
ultimately perpetuate a cycle of systemic inequality as job applicants with
the financial means to take an unpaid
internship will have an advantage over
students who could not afford to work
for free.
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Our study explores these factors and
provides suggestions to strengthen
course design and teaching practices to
address deficits that impede students’
ability to access the personal and professional benefits of the pedagogy.

The Data
In April of the spring 2020 semester,
a Qualtrics survey link was circulated
via email to all BSU communication
studies students (n = 473) where internships are elective, not required. An
initial solicitation email with weblink to the IRB-approved survey was
distributed, and one reminder email
yielded 159 completed student surveys
(n=159; response rate = 34%). The
survey consisted of four sections. The
first gathered relevant demographic
data from respondents, the second
section explored perception of the role
and importance of internships. The
next two sections were divided into
two categories based on whether students i) have had or are currently pursuing an internship, or ii) had not pursued
an internship. The final section of the
survey asked respondents to answer one
open-ended question seeking additional
insights not covered in the survey.

What We Discovered:
It’s complicated!
The majority of students strongly
agreed that internships help in securing
a job after graduation (figure 1) and that
there is a high demand for graduates
in their field of study. However, the
majority indicated that they have not
had an internship related to their chosen field of study but were “planning to
do one/working on it” (interestingly,
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Hart (2014) cites a survey that
found that paid interns were twice
as likely to receive a job offer at
the end of their internship than
unpaid interns, delaying the
latter’s ability to contribute to
social security plans, the economy
and investing in retirement plans.
29% indicated that they were not planning on doing one). For those who
answered YES, most worked in for
profit/commercial sectors, followed by
nonprofit local/state agencies (figure
2). Most of these students indicated that
their internships were paid, but over
half said they needed financial support
to help cover expenses associated with
the internship (figure 3). The support
was mostly from “Parents/Guardian/
Family,” and for some it came via an
“Internship Stipend” provided by the
university. Students who completed
internships indicated they did so

because they felt it was “essential to
getting real world experience,” and that
it “has given me an edge with experience and contacts that my friends who
don’t have internships don’t have.”
Another student said that while she
appreciated that she was given valuable
work experience:
“[I]t was just enough to cover gas and
my lunch. I mean I know I’m lucky
they covered anything but they should
pay us at least minimum wage when we
are actually working on projects and not
doing coffee runs and photocopying.”

Do you need financial aid to participate in an internship?

25.69%

This study confirms that there are
many challenges facing students wishing to pursue internships (figure 4).
The majority of respondents indicated
that they needed financial support to
pursue their education. For the majority, financial aid was ranked the main
source of help with expenses, for others
parent/guardian contributions were
ranked number one, other students
relied mostly on income from work,
and for others, scholarships. Most
respondents reported that they work
part-time (about a third reported they
work full-time). The majority worked
between 11 and 30 hours per week.
Most students in this study indicated
that an unpaid internship would represent a significant financial hardship
and is the primary reason they have not
pursued the opportunity. The irony
is that many cited time as an obstacle,
too; they need to work full/part-time
to pay for school and therefore lack
time and money to participate in unpaid
internships. One student explained
the predicament:
“I just can’t do an internship that
doesn’t pay, I don’t think it is fair or
even possible to have a full class load,

Which if any of the following factors affect your decision to not participate
in an internship?

3.78%

5.46%

1.26%

22.69%

7.98%

30.67%

74.31%
Yes, I need help with expenses
No, I don’t need help with expenses

Figure 3

15.97%

12.18%

Childcare issues

Course load is too high

Transportation barriers

No time because of
other paid employment

Insufficient or no pay

Other (specify)

Lack of internship opportunities
in your field of study

None of these options

Figure 4
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plus an internship, on top of a regular
job that’s practically full-time. I feel
like it’s so messed up, there’s always
something in the way of my goals.”
Another shared:
“I think [internships] are extremely
necessary to secure any interest from
potential jobs, but often they aren’t
paid or if they are paid, you don’t make
enough to cover bills/save/pay tuition
with them, so you have to work in
addition to school and your internship.”

as my business is a nonprofit. It’s not
a matter of not wanting to do it, but
rather physically not having the time to
be able to. Fortunately for me, running
my business completely by myself gives
me experience of what I assume an
internship would offer.”

Concluding Thoughts:
Costs outweigh the benefits?
The results of this study are important because internships clearly produce important benefits for all parties

Research indicates that unpaid
interns are often less satisfied
with their first jobs, and their
skill development was impacted
negatively compared with
those engaged in “paid”
internship experiences.
Other students highlight the frustration they feel knowing the value that’s
placed on pre-professional experience
in the job market, but the barriers that
prevent their participation.:
“I believe if I had the opportunity to
do a paid internship, I would have done
one. But … it was impossible to find
one. I just can’t afford to work for free, I
would have applied because I know that
it would give me an edge over someone
else applying for a job after graduation.”
Another student shared:
“I work full time on top of taking 6
classes, and also own my own business,
so taking an internship would either
mean sacrificing my own business or
losing the job that I rely on for income,
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involved – for students, the academy,
and external organizations. They
have the potential to foster generative
thinking and create opportunities for
students to become more independent,
ambitious, and focused. Despite these
benefits, this study highlights how the
lack of paid internship opportunities
remains a key barrier to student participation. While the majority of respondents (91%) acknowledged the important
role that internships play in securing a
job after graduation, 70% had not completed one listing the financial hardship
of unpaid internships as the primary
reason why. Undoubtedly, a lot of work
remains to be done to strengthen course
design and teaching practices to address
inequalities/imbalance that impede
students’ ability to make the most of
this pedagogical innovation.

Recommendations:
We must do more!
• Challenge how classed/socioeconomic barriers - especially unpaid
internships - prohibit and/or negatively impact students’ access to
valuable internship experiences.
• Dismantle barriers that prevent
students from accessing paid
internships by advocating for work
experiences that are safe and
properly compensated.
• Normalize internship opportunities
that promote greater f lexibility in
roles, responsibilities, and activities
that allow students to showcase their
strengths and knowledge.
• Innovate and lead in the pursuit of
nontraditional opportunities like
virtual internships that prioritize
access and inclusion for traditionally
underserved groups
• Reconsider the inclusion of intern
ship(s) as a graduation requirement
with alternative, innovative, classroom-based opportunities focused
on pre-professional experience.

Thomasena Shaw is Professor in the
Department of Communication Studies.

Lisa Bergson is Assistant Professor in the
Department of Communication Studies.
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Interview with
Olga Sushkova-Hunyadi
Yulia Stakhnevich
fter graduating with honors from Kazan Art
College in Russia, Olga Sushkova-Hunyadi
has been painting for over 15 years. Before
her move to the United States, she had studied at
the High School of Arts in Dresden, Germany, and
joined the Union of Artists in Russia. Since 2018,
she lives and works with her young family in Lowell,
Massachusetts. Olga’s works are in private collections
in Russia, Ukraine, Belarus, Germany, Switzerland,
France, Italy, Australia, Estonia, China, Israel, Canada,
and the USA.

A

A couple of years ago, I ran across
Olga’s Facebook page and became
fascinated with her art. Her paintings
have both fantastical and realistic elements and contain a unique combination of textural and graphic features
that swiftly pull viewers into the artist’s
world. The graphic elements of the
paintings often include letters, numbers, signs, and elaborate line work, all
of which add dream-like intricate layers
and invite viewers’ interpretations.
Having admired her works virtually,
I wanted to see them in person, but
with the start of the pandemic Olga’s
public exhibits in Boston were closed
indefinitely. I had to wait until the
Covid shots became available to travel
to Lowell in order to attend a private art
show in her Lowell condo in the fall of
2021. In her recent paintings, she seems
to draw most of her inspiration from
her New England surroundings, the
city of Lowell, the ocean, local styles of
architecture, and Massachusetts natural
landscapes. At the same time, Olga stays
connected to her roots and often incorporates images and symbols that she had
been referencing earlier in her art; thus,
enriching her visual language with
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the elements of her new surroundings,
rethinking her previous experiences,
style, and subject matter, and experimenting with new color combinations,
textures, and symbols.
One of the paintings that caught my
eye at Olga’s studio was entitled Hobbies
(2019). The painting depicts a scene
in which a woman and a young girl
(potentially, mother and daughter) are
relaxing surrounded by various objects
that signify their interests and hobbies,
including a vase with f lowers, a chess
figure, cups of coffee, random puzzle

pieces, a string of beads, a hula hoop,
cookie jar, etc.
Yet, the painting goes beyond a mere
depiction of personal hobbies and
contains references to American and
Russian cultures, in which the mother
and daughter are participants. It takes
some effort to notice these references,
but they are there for a careful viewer
to grasp. For example, the ornament
on the wall features Sirin, a folkloric
Russian bird of paradise, as well as
Russia-inspired f loral elements, both
of which allude to the Russian style of
embroidery and point out the mother
and daughter’s love for this style of
Russian folk art. Mother is seen reading
a book in Russian about Sirin. On the
table, we can see additional objects,
which, based on my conversation with
Olga, she connects to either of the cultures based on her own personal experiences; for instance, there are Russianstyle blintzes (blini), yet there is also a
cookie jar in a form of a house that Olga
associates with American cookies; the
lily f lower in the vase is thematically
connected to the ornament on the wall
and is Russian in style. The window in
the emerald-colored frame is American
or, to be more precise, a New England
architectural feature that Olga often
refers to in her recent paintings.
As a whole, the painting is bright and
vivid, and depicts a world of leisurely
pursuits representing both cultures of

This process is ongoing in
my brain even when I’m not
physically painting. It is important
for me to trust my own senses and
instincts, not to hurry and not
to be afraid to improvise and try
new things. To paint, one needs
to be courageous.
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Hobbies, 2019, oil on canvas (image courtesy of the artist).

the painter and her family. As a Russian
American, I was immediately drawn
to Hobbies and felt a connection to the
transcultural world that it depicts with
such affection and joie de vivre. The
luminous palette of yellows, blues,
oranges, and gold suggests the crispness of air and brings forward a sense
of solace, comfort, and simple joys of
everyday life. The painting gives a jolt
of good humor by actively engaging its
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viewers in the process of savoring little
pleasures of family life and depicting
connections across cultures.
Since our initial meeting, I was lucky to
speak with Olga on several occasions,
both in person and online. Below are
some of my questions and the answers
that Olga kindly shared with me. I
hope that these notes provide a brief
glance into the painter’s creative process
and encourage viewers to search for

and experience the inspiring works of
this talented artist. The interviews were
conducted in Russian, and later translated into English for this publication.
YS: How does the geography around you
impact your creativity?
OS-H: Usually, I paint what I see around
me. Very often my subjects are real places,
landscapes, and objects. Because of this I call
myself a realist painter; however, I also stylize
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my subjects and often add surrealist elements
that add the unexpected elements to my art.
I don’t like copying from real life; I consider
photographically realistic images more like
exercises, studies for future works that will
most certainly have additional elements from
my own creative vision. And that’s what art
is for me.
In Kazan, I liked old things, sometimes even
abandoned places. Those old-time references
gave my pictures a warm coloring of yellows
and oranges: for those who know about
them, just think of Kazan’s yellow plaster
huts of incarcerated German soldiers from
World War II; I lived among such buildings. In
that life, there were lots of wooden objects,
grass, earth, ancient trees and old plastered
houses, not brick buildings. Because of that,
everything seemed to be permeated with a
sense of warmth. Massachusetts for me has
a very different energy and mysticism around
it. It’s hard to argue, but in Russia I feel its
mysticism at a deeper level. No matter how
much renovators try, Kazan for me will stay
in nuances, half-tones, hidden places, water

signs. The same applies to the nature; in Russia
there seem to be more hues and tints in the
landscape. I remember how it was akin to a
hunting expedition when we went on plein-air
assignments during my five years at the art
college in Kazan, searching for beauty and
style. Sometimes, it required to dive deep and
hard. Since then, I can always find a subject,
a plot, and an inspiration for my eyes.
In my past life, my visual impressions were sort
of blurred. And here, the brightness of colors
and design, all hits you at once; for example,
in the past I used to add typeface elements
to my pictorial representations of my reality,
but here typefaces abound. On the one hand,
I moved closer to my own intuitive esthetics,
and I don’t need to dig so deep to get to that
beauty because it is now right at eye level.
You simply take it in and ladle it out with a huge
spoon from this enormous cauldron of beauty.
YS: What has changed in your art in the last
couple of years and in which way might
these changes be connected to your move
to Massachusetts?

OS-H: Some folks say that my color palette
has changed, that there are more blues, and
that the tones became darker. I thought a
couple of times about it, and I think it’s more
mechanic rather than out of choice: here the
color palette, hues, and values are drastically
different from what I’m used to in Kazan. Here
in Lowell, formerly an industrial city, red bricks
and emerald-colored window frames, and
black lanterns dominate the place. I connect
to these structural elements by adding more
ultramarine to my color palette. Sort of “Once
Upon in Time in America” type of aesthetics
is how I see it. I connect blues with the depth,
with the mysterious dark, even with something
arcane, with wisdom.
I also find myself wanting to add additional
layers of meaning to my paintings that they
didn’t have before. If in the past, I painted
with ease and right away, now I spend more
time with each painting, filling it with curious
objects, unexpected textures, or somewhat
strange elements. And I want to make the
convergence of these elements, objects, and
textures, be they exterior or interior, unique
and carrying some sort of meaning.
In addition, I believe the changes in my painting
style can be explained by the difference in
light. Here in Massachusetts, the light has a
lot of contrast. Seasons change quicker, and
there is hardly any spring. Summers are longer,
often with a lot of humidity, and with more
light. The ocean is close by, the air is fresh and
transparent. For me, this means that the air
is sort of ringing as if made out of glass. How
to express this sentiment in a painting? I do
this by adding more ultramarine. Bright light,
red brick buildings, black structural elements,
and emerald-colored window frames urge me
to juxtapose them all with lots and lots
of ultramarine.

Magnolia, 2021, oil on canvas (image courtesy of the artist).
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Another reason for these changes in my
painting style is the newness, the freshness
of everything that I still experience here every
day. Although I live in a historic city center
of Lowell, it feels differently from living in a
historic center of Kazan, my home town. Here,
from my Russian standpoint, everything is
Bridgewater Review

the orange hues and reds of brick buildings.
For this painting, I didn’t mix much; instead, I
used open colors from the tubes: ultramarine,
alizarin crimson, emerald green, cobalt blue,
violet deep… all to express this brightness
that came from real life. The graphic elements
are everywhere in this piece as well: fabric
patterns, repetitions of bricks in the walls,
arrangements of dried flowers, silhouettes
of trees, the design on the girl’s blouse, and
multiple contour drawings of pomegranates,
the graphics of letters in the sign… These
graphic elements serve as a tribute to the
fall, a season when everything becomes
bare and one can see clearly the patterns of
leaves, grasses, and branches that emerge at
the forefront.

Autumn in Massachusetts, 2019, oil on canvas (image courtesy of the artist).

brand new, even the mill buildings. And how
can I express this impression of palpable
newness of everything around me? I do it by
using ultramarine.
YS: Could you share more about the role of
Lowell in your recent works and the typical
current challenges that you face when painting?
OS-H: For me, American cities in general have
a certain mystical quality. The architecture
is full of details, that to my eyes seems
somewhat surreal. Lowell, which used to
be and still recognizes itself as an industrial
city, could be perceived as somewhat
monotonous with its red and brown brick
buildings, repeated patterns of dark doors
and windows of its textile mills and factories,
black lanterns, and lots and lots of signs with
street names, numbers, and ads. Interestingly,
these elements create a visual unity within the
cityscape, resulting in a particular style that
somehow speaks directly to me and engages
my senses in a new way. I love walking around
December 2022

in downtown Lowell and perusing through
all the fonts and sizes of its street signs and
ads. I’m especially attracted for some reason
to numbers. And in this context, natural
landscape becomes a background to the city’s
graphic elements and emerges as its own
enormous piece of graphic art. In Lowell, while
looking at the buildings’ facades, I often only
see their graphic elements: fonts or posters,
and, of course, I want to include this vision in
my own art. Sometimes, I insert a different
graphic element in my cityscape paintings; for
example, I might add graphic representations
of flowers to the existing city background. This
creates an interesting rhythm of the straight
geometry of humanly created architectural
elements supplemented by the curved and
twisted patterns of nature.
For example, I painted Autumn in Massachu
setts from a street in Lowell next to my
house. For me, Autumn in Massachusetts is
synonymous with clear air and huge splashes
of reds and browns of trees intercepted with

In the past, I learned how to find inspiration on
the inside, but my new fresh environment that
surrounds me helps me bring these creative
ideas to the surface. I always try to notice
interesting things around me, which help me
create new plot lines for my pieces. For me,
the creation of a painting is similar to that of a
mosaic in that I organize each piece by adding
and subtracting various details in an effort
to strengthen my overall composition and
expressiveness. I try not to hurry my creative
process and allow my ideas sufficient time
to mature and develop further directly on the
easel. This process is ongoing in my brain
even when I’m not physically painting. It is
important for me to trust my own senses and
instincts, not to hurry and not to be afraid to
improvise and try new things. To paint, one
needs to be courageous.

Yulia Stakhnevich is Professor in the
Department of Teaching English to
Speakers of Other Languages (TESOL).
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What’s in a Name? The Effect
of Calling an Assignment
“Homework” vs. “Reading Notes”
Ashley A. Hansen-Brown
Introduction

D

oes it matter what you call your course
assignments? I’ve often wondered this. I’ve
always felt a bit of pressure when deciding
what to name a new assignment – “Should I call this
a reflection paper or an application paper?” – especially
because I suspect that what I call it might lead students
to take it more or less seriously. However, I’ve never
known for sure whether these choices really matter.
As faculty members, we do inf luence
our students’ perceptions of our courses
based on at least some of the choices we
make during course prep. For example, one study showed that students
who read syllabi written in a warm and
inviting tone (vs. a cold and unfriendly
tone) reported being more likely to
reach out to the professor for help with
class assignments or when asking about
campus resources, even though both
the warm and cold syllabi included a
statement with information on how to
reach out for help (R. A. R. Gurung
& N. R. Galardi 2021). However, as
far as I can tell, there is no research that
explicitly tests whether it matters what
you name a specific assignment.
I was particularly interested in knowing
if it matters whether or not you call an
assignment “homework.” There is some
research out there about students’ perceptions of homework assignments. For
example, a previous study found that
students perceive web-based vs. paper
homework assignments pretty similarly
and feel positive about web-based work
(N. Demirci 2007). Another group of
researchers found that students perform
better on homework assignments when
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homework is included in the course
grade compared to when it is not (D.
Koban et al. 2019). However, as far as
I can tell, no research has yet focused
on students’ perceptions based on what
instructors call the assignment.
It seemed to me that perhaps students
might take a regular weekly assignment
more seriously if it’s called “homework” vs. another name. I thought they
might also view it as more boring given
their very long history with completing
homework assignments from elementary school through college. I decided
to put this research question to the test.

The Study
I collected data from BSU students
taking PSYC 100 or other psychology
classes during the fall 2021 semester.
Students in these classes receive course
credit for participating in research studies, gaining experience with what it
means to be a research participant and
learning more about the vital role of
research in the discipline of psychology.
A total of 269 students participated in
the survey. Students ranged in age from
18-39, with the average age around 19,
and were mostly female (164, 61%) with
91 males (34%), 2 identifying as nonbinary (1%), 1 identifying as a transgender man (<1%), and 11 not responding (4%). Most students identified as
White/Caucasian (176, 65%), with 32
identifying as African American/Black
(12%), 15 identifying as Hispanic/
Latino (6%), 10 identifying as Asian/
Asian American (4%), 2 identifying as
Middle Eastern (1%), 1 identifying as
Azorean (1%), 22 identifying as multiracial (8%), and 11 not responding (4%).
Students were told they would be
asked about their opinions on a type
of assignment they might have in
class. The assignment was described
as involving “reading a chapter of the
textbook and writing answers to a series
of questions about the textbook chapter” and being “graded on completion,
meaning that if you do the work, you
will get the points for the assignment.”
However, students were randomly
assigned to see the assignment named
either “Homework Assignments” or
“Reading Notes Assignments”; thus,
although all students read the same
assignment description, half saw it
being called homework and half saw it
being called reading notes. (I had been
considering renaming the homework
assignments in my research methods
class, which match the description
given above, to “reading notes,” which
is what inspired this particular description and set of names.)
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Next, I measured a series of beliefs that
I thought might differ based on what
the assignment was called. Students
were asked to complete a series of
ratings on a scale from 1 (not at all) to
5 (extremely) about how challenging,
helpful, time-consuming, meaningful,
boring, worthwhile, useless, interesting, irrelevant, and easy they thought
completing this assignment every
week would be. On separate scales
from 1-5, they indicated how seriously
they would take the assignment,
how helpful they thought the assignment would be for their learning in
the class, how likely they would be
to copy answers word-for-word from
the textbook, how likely they would
be to consult their responses on the
assignment when studying for exams,
and how confident they were that they
would succeed in the class.
Lastly, students completed a manipulation check to see if they remembered
the title of the assignment they had
seen earlier. They completed demographic items and read a debriefing
statement in which I explained the
purpose of the study and what my
research question was.

The Results
I first checked how many participants
correctly remembered the title of the
assignment they had read about. A total
of 101 participants failed the manipulation check (i.e., they misremembered
the name of the assignment) and 157

Photo: Green Chameleon, Unsplash.com.

passed the manipulation check (i.e.,
they remembered correctly). Following
best practices in my field, I excluded
the data of the 101 participants who
failed the manipulation check before
running my statistical analyses. This
helped to ensure that any students who
didn’t read the description carefully
weren’t included, as their data would
not accurately ref lect the impact of the
assignment name if they hadn’t actually
read what the assignment name was.
That left me with 157 viable responses
to analyze.
I ran a series of independent-samples
t-tests checking whether condition
(“homework” vs. “reading notes”)
affected students’ perceptions of the
assignment. Surprisingly, there were
no significant differences for any of
the variables. In other words, students
thought the described assignment was
equally challenging, helpful, meaningful, boring, worthwhile, useless,
interesting, irrelevant, and easy (all ps
> .12), regardless of the name of the
assignment. They were also equally
likely to say they would take the assignment seriously, to think the assignment
would help their learning, to say they
would copy answers verbatim from
the textbook, to say they would use
the assignment to help them study for
exams in the class, and to believe they
would succeed in the class (all ps > .13).

Only one analysis was even close to
significant: there was a trend toward
students believing the reading notes
assignment would be somewhat more
time-consuming (M = 3.26, SD = .90)
than the homework assignment (M =
2.99, SD = .99), t(155) = 1.82, p = .07,
95% CI [-.02, .58], d = .29. Perhaps
this indicates that students tend to
view “homework” as a requirement
to skim the textbook to find the correct answers, whereas “reading notes”
sounds more comprehensive and thus
more time-consuming. However, since
this analysis did not reach the significance cutoff of p < .05, this should be
interpreted with caution and only as a
possible trend; more research is needed
to follow up this finding.

Implications
All in all, the results of this study suggest that it doesn’t matter whether you
name an assignment “homework”
or “reading notes” in terms of how
students perceive it. I was genuinely
surprised that there were no significant
differences in any of the variables I
measured, but also reassured. Although
it’s fun to hear students calling an
assignment by whatever arbitrary or
well-thought-out name you give it,
perhaps it doesn’t actually affect how
seriously they take it or how difficult
they think it will be.
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Another group of researchers
found that students perform better
on homework assignments when
homework is included in the
course grade compared to when
it is not.
Of course, as with any research study,
the results of this study provide a lot of
ideas for future research. For example,
this study only looked at a low-stakes
homework assignment. What happens
when you rename a high-stakes exam?
If you call it a “quiz” instead, or a
“celebration of learning” as someone
I knew in graduate school did, does that
perhaps lower students’ anxiety, or even
lead them to study less? What about
daily points that students receive from
coming to class – if you call those “participation,” do students plan to speak
up in class more than if you call those
points “attendance?” Or what if we
repeated the study almost identically to
its original setup, but instead of saying
the assignment was graded on completion it said it was graded on accuracy –
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do students’ perceptions change then
based on what you call the assignment?
The study also has limitations, of
course. For example, all the participants in the study were BSU students
taking psychology courses (mostly intro
psych), so the results may not generalize to students at other types of colleges (e.g., community colleges, private
colleges, Historically Black Colleges
and Universities [HBCUs]) or taking
other types of courses (e.g., chemistry courses, English courses, music
courses). I also did not have enough
respondents to dig into questions of
intersectionality – for example, do firstgeneration college students respond
differently than continuing-generation
students? Do gender, age, or race/ethnicity impact how students perceive
what an assignment is called? Thus,

much future research can continue testing these questions and improving the
generalizability of these findings.
Overall, the results of this study left
me feeling at least somewhat reassured, and hopefully it reassures you as
well, reader. At least with a low-stakes
weekly assignment, you can probably call it whatever you want and it
won’t affect how students perceive it.
Although we as faculty do have a great
deal of power over how we design our
courses and what the students can gain
from them, it looks like at least some of
our decisions are pretty inconsequential
in the greater scheme of things. Perhaps
this is a great opportunity to try renaming your assignments, and maybe you
can collect some informal data from
your students to see what they think of
the new name. If you do, let me know
what you find!

Ashley A. Hansen-Brown is Assistant
Professor in the Department of Psychology.
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The Struggle is Real: Reflections
on How to Engage Students in the
New Normal of Higher Education
Lara Watkins
he pandemic has shaken up our routines,
communication, and mental health. Its
fingerprint has been left within most, if not
all, aspects of our lives from how we talk to friends
to how we conduct research and move about in the
world. Higher education is clearly no exception.
Students, faculty, staff, and administrators have and
continue to adapt and innovate into a new normal
amidst strains on our mental health. What do we
want higher education to look like? No matter how
we try to mask it, the insidious breath of Covid-19
has shifted enrollment patterns, the way we go about
completing our work, and the future of higher
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education. However, our mission
remains the same: to build a shared
learning community that inspires students to think critically about the world
around them and propel them forward
to think creatively about their actualized future as engaged global citizens.
At a time when many are talking about
the future of higher education, one
lesson that has been stressed to me in
my own courses is the need to listen. Of
course, as an anthropologist well versed
in the unique perspective provided by
engaging in participant observation,
this should have come as no surprise to
me, but it is a critical lesson that can be
easily overlooked with agendas, goals,
and limited time. We need to listen
to population trends, group interactions, and individual narratives. As an
academic advisor in the social sciences
through the College of Continuing
Studies, I advise a diverse population
of post-traditional students. Most are
juggling work and family responsibilities. Some are successfully transferring
December 2022

from a two-year institution and hope
to complete their degree as soon as
possible to reach their second career
goals. Many are returning to school
after taking a break and are uncertain
about their ability to “do it all.” Many
need to slowly whittle away at academic
requirements as they seek balance in
their lives. They need someone to listen, feel that they have been heard and
know what to do next. Each student
has a unique narrative for their past,
but a shared hope for future academic
success and career satisfaction. Their
ideal vision for education rarely fits
into a full-time, day, brick-and-mortar
model. Covid-19 has shifted some
traditional students away from this
model as well.
As faculty, we cannot ignore the
crossroads that Covid has propelled
us toward. It continues to impact students (not to mention instructors) daily
and, therefore, impacts our classroom
interactions. I struggled as to how
to address this insidious presence in

my spring 2022 courses. As a trained
applied medical anthropologist navigating an onslaught of misinformation and
often outright disinformation during a
pandemic, I felt the ethical responsibility as a university-based educator to
promote discussion, while also steering
students toward being critical thinkers
regarding the consumption of news.
How we assess information in the current technology-based environment
is so different from the not-so-distant
past. Lateral reading of online information provides greater context for our
sources but requires a cultivated critical
eye and the intentional avoidance of
“rabbit holes.”
In a writing-intensive medical anthropology course (ANTH 230: Culture,
Health and Illness) that I taught in
spring 2022 as a synchronous online
course, it felt imperative in the midst of
a pandemic to give students the opportunity to ref lect on what they were
hearing in the media. Working in pairs
or individually, students were tasked
with finding, sharing, and ref lecting on
a news story in their own mediascape
related to culture, health, and illness.
My original goal was to steer students
toward understanding the value of
peer-reviewed, scholarly work and how
it differs from other forms of information posted on the internet. However,
this quickly became a secondary goal.
I wondered if students were benefiting
from the experience. Were they taking
it seriously? Were the non-presenters
who had their cameras off “tuning
out” because it wasn’t being formally
assessed, as I considered it an “experimental” component to the course
design? There was no grading rubric
and there was no specific assessment of
what students prepared. Yet, week after
week, I was impressed by the level of
student engagement during this portion
of the class. Students were constructing
and managing our learning community. Some of the greatest student interaction happened during this segment
of our class meeting. Students related
the news to their own personal lives
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and challenges (challenges that were by
no means trivial and were at the crux
of culture, health, and illness brought
on by existential crises during a time of
disruptions and loss). Through verbal
feedback and written comments shared
in the Zoom chat, students engaged
with each other, asking, and answering
questions, providing support, and commiserating. Often, I had to conclude
conversations because we already ran
the full length of our class meeting of
over two hours.

Often, I had to practice the skills that I
was seeking for my students to cultivate – perspective taking, listening,
and a willingness to engage in novel
conversations around controversial
topics with others with diverse viewpoints. Consequently, I did have to
think about how to address misinformation in follow-up classes. While I
sometimes felt that conversations were
being derailed and key core concepts
were being sidelined, this was not the
impression that students conveyed to

Each student has a unique
narrative for their past, but a
shared hope for future academic
success and career satisfaction.
At the end of the semester, students
shared that they overwhelmingly
appreciated the opportunity to inform
the topics discussed each week, while
being able to center the conversation
on something of relevance to them. I
heard from students that they appreciated being able to inform the direction of the course at a time when they
were feeling overlooked, silenced,
and isolated more broadly. With the
university’s vaccine mandate, some
students were propelled to enroll in
the synchronous online course because
they were not vaccinated. However,
these feelings directed toward the vaccine were not unique to this pandemic;
they have been around since the early
distribution and subsequent mandating
of Jenner’s smallpox vaccine in the early
1800s (H. Larson 2020). Indeed, this
is one of the biggest pushbacks against
vaccine mandates – feelings of disempowerment, particularly at a time of
crisis. Passing the focus of the discussion
over to the students gave them a sense
of empowerment.
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me. They provided feedback that this
was an essential feature of their learning
in the class. Ref lecting, I attribute this
to the importance of promoting emotional engagement in the material. This
section of the class helped to promote
a learning community and facilitated
other conversations in an online course
with the potential for students to sign
onto Zoom only to mentally check out.
At a time when so many are struggling
with mental health, feelings of isolation, and existential crises for themselves and their families and friends, I
found it extremely important to give
students the time and space to use their
emotions in support of their learning
in group interactions. As faculty, we
engage with students in groups, but also
as individuals. Based on the research
of Good and Shaw (2022), adults and
children avoid seeking out help when
it is needed. Seeking aid is interpreted
as admitting to less competence. As
an academic advisor and professor,
some students have conveyed how they
are struggling. They are struggling

academically, but in large part due to
the layered challenges wrought by the
Covid-19 pandemic atop everyday life.
A 2021 Gallup survey found that emotional stress was a key factor in students
“stopping out” from taking courses (i.e.
not continuously remaining enrolled)
with a dramatic increase from 2020
to 2021. As educators, it is often the
little things like taking 15 minutes out
of a course period to allow students
to facilitate a related conversation of
interest to them or canceling a whole
class meeting to have one-on-one
appointments to check in with students
that can help with retention. Providing
students the opportunity to seek help
in an informal manner can “break the
ice,” allowing them to feel competent,
while being vulnerable.
In a new learning environment that
may be geographically remote from a
physical campus and one’s peers and
instructor, making connections with
student-selected materials/topics and
each other can make a world of difference. Asking for help can be modeled
by instructors and encouraged explicitly as well as implicitly. We are vulnerable; we are learning as we go and that
is okay! The pandemic has shifted so
much of our world – but I am looking
forward to utilizing the best lessons
learned – ways to engage post-traditional students in our current learning
environment…as well as the curbside
pick-up revolution, of course.

Lara Watkins is a Faculty Member
in the Department of Anthropology
and Academic Advisor in the College
of Continuing Studies.
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ON SABBATICAL
My Travels with Jackie –
A Sabbatical Story
Todd C. Harris
“Unhappy the land that needs heroes.”
Bertolt Brecht, German Dramatist, Life of Galileo (1939).

I

2. Work in an area that I could connect
to my undergraduate and graduate
teaching.
3. Address a subject that I would enjoy
speaking and writing about, and that
had the potential to yield continuing
scholarship opportunities.
4. Extend my primary research
program, which is an amalgam of
business, history, and psychology.
5. Examine an issue that was important,

have no reason to doubt the wisdom of Brecht’s
either within my chosen academic
discipline of management or more
words, but nonetheless, Jackie Robinson is and
generally.
will always be one of my heroes. In an event of
considering and discarding
profound and enduring cultural, historical, and social After
several topics, most of which were
significance, on April 15th, 1947, Robinson, born in
either impractical, uninteresting, or
both, I stumbled across a possibility.
Cairo, Georgia in 1919, became the first Black Major
I came to the realization that the case
League Baseball player in the modern era, starting at
of Jackie Robinson and the integration
first base and batting second for the Brooklyn Dodgers. of Major League Baseball was a historiimportant example of organizaAlthough Robinson went hitless that day, the Dodgers cally
tional change. Organizational change,
beat the Boston Braves 5 to 3. More importantly,
in turn, is a topic of immense significance to companies and those who
the 26,623 fans in the stands at Ebbets Field saw the
tectonic plates of American society shift. On the field, study them.
Organizational Change:
the journey that Robinson started that day would
What It Is and Why
lead to seven All-Star Games, a Rookie-of-the-Year
Award, a Most Valuable Player (MVP) Award, a World It Matters
Within the management literature,
Series Title, and would culminate in his enshrinement organizational change refers to planned
in the Baseball Hall of Fame in 1962. Robinson’s post- or unplanned transformations in an
organization’s goals, structure, techbaseball career continued to be meaningful, as he
nology, or people. The contempospent time in the business world, serving as the Vice
rary business climate is characterized
President of Personnel for the Chock full o’Nuts coffee by rapid advances in technology, an
economic environment,
company and starting a bank and housing development unpredictable
evolving governmental regulations,
company. He also advised local and national politicians and a fundamental reordering of the
and was highly active in the Civil Rights Movement. employer-employee relationship. Thus,
both the prevalence and importance
Robinson died at his home in Stamford, Connecticut of organizational change is increasing.
Within organizations, senior leaders
in 1972.
Sabbatical Goals
While Robinson was undoubtedly
a figure of immense significance in
American life, his relevance to my
work as an associate professor of management may not be immediately clear.
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My sabbatical occurred during the
spring 2021 semester. Going into it,
I had a group of goals, including:
1. Explore a topic that I had a genuine,
intrinsic interest in.

in particular are often judged by their
ability to conceptualize, initiate, and
execute change, doing so in a manner
that is both acceptable to employees
and enhances the effectiveness of
the organization.
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The topic of organizational change is a
fundamental part of the academic discipline of management in general and its
subdisciplines of organizational behavior, leadership and human resources
management. For example, of the 12
peer-reviewed articles appearing in
the June 2019 edition of the Academy of
Management Journal (one of the premier
scholarly outlets in the field of management), six addressed the issue of organizational change to some degree. From a
more practitioner-oriented perspective,
McKinsey Quarterly, a business magazine for senior executives, published by
the consulting firm McKinsey, often
spotlights the issue of organizational
change. Given the increased volatility
of the contemporary business environment, with its accompanying shifts in
technology, markets, and consumer
demands, organizational change, once
considered a luxury, is now a necessity. Quite simply, organizations that
can cope with change will survive
and prosper, while those that cannot
will disappear. Leaders and others in
positions of authority within organizations have a particularly critical role to
play in change efforts, and a company’s
human resources function is often
deeply involved with large-scale change
efforts, such as downsizing, restructuring, and mergers and acquisitions.
Theories about how organizations
change have used the same basic model
for decades. In 1947, social psychologist,
Kurt Lewin, proposed an “unfreezechange-refreeze” approach to change.
During the “unfreeze” stage, employees become aware of their values and
beliefs. Next, the “change” stage
occurs, in which employees adopt new
values, beliefs and attitudes. The change
process is capped by the third and final
stage, “refreezing,” during which the
new attitudes and values are reinforced
and stabilized.
Organizational change can vary in
type as well. For example, it is possible
to differentiate between “episodic”
change and “continuous” change.
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Jackie Robinson and Branch Rickey (National Baseball Hall of Fame and Museum).

Episodic change is infrequent, discontinuous, and intentional. It often occurs
in response to external pressures, is
often launched with much fanfare, features senior leaders clearly spearheading
the process, and is often slow because
it is large in scope. Continuous change
is an ongoing, evolving, and cumulative organizational change defined by
small, continuous adjustments, created
simultaneously across units, which add
up to consequential change. In companies adhering to the continuous change
approach, the change is much more
likely to be improvised, often occurs
rapidly, and organizational members
accept change as a constant. Barriers to
change can occur at the individual level
(e.g., fear of the unknown, economic
uncertainty, etc.) and at the organizational level (e.g., structural inertia,
past unsuccessful change efforts, etc.).
Harvard Business School professor,
John P. Kotter, has estimated that over
half of corporate change initiatives do

not deliver their intended results, often
due to a lack of strategic vision and
communication. Quite simply, change
is hard.

The Sabbatical Research
Process: Safe at Home and
then on to Cooperstown
Consistent with my primary research
program, my sabbatical project
employed a qualitative research design
(Rogelberg 2004). Qualitative methods
can include procedures such as observation, interview, case study and analysis
of diaries or written documents. In the
disciplines of management and organizational studies, qualitative research
approaches have been used since the
fields’ inceptions. The use of a qualitative research method is often most
appropriate when (a) context is central
to the research question, (b) depth and
richness of data are essential, and (c) the
research is exploratory is nature (Lee

Bridgewater Review

1999). Although there is little guidance
on its unique methods and techniques,
historical research, commonly known
as historiography (Zickar 2013), can
also be a valued qualitative research
paradigm. Historical research methods
are critical parts of most scientific disciplines (including management) and can
aid scientific understanding by helping
scholars examine practices, models and
theories in a different context and era.
More specifically, my investigation of
Jackie Robinson and organizational
change used the biographical approach
(Smith 1994). In biographical research,
the focus is on a single individual, with
lessons from the life of that individual
used to illustrate points that have
impact and relevance today. Consistent
with best methodological practice, I
sought to emphasize primary source
materials, such as Robinson’s personal
written communications with Dodgers’
General Manager, Branch Rickey.
In January 2021, working at home, I
began my research with a literature
review. My starting point was Jules

Tygiel’s 1983 book, Baseball’s Great
Experiment: Jackie Robinson and His
Legacy. Tygiel was a professor of history
at San Francisco State University, and
his book remains essential in any consideration of Robinson and the desegregation of baseball. Other key texts that
warrant special mention include Arnold
Rampersad’s 1998 Jackie Robinson:
A Biography, which is the definitive
Robinson biography, and Robinson’s
own 1972 autobiography, I Never Had
It Made, co-authored with Alfred
Duckett. These three books would
serve as the foundation upon which my
sabbatical research was constructed.
In addition to books such as those just
highlighted, the literature review also
included peer-reviewed journal articles
across multiple disciplines, such as
African American studies, anthropology, communications, economics, history, law, political science, and sociology. Interestingly, with few exceptions
(e.g., Austin 1997), scholarly investigations of Robinson and the integration
of baseball from my own academic

… during a conversation with
someone who was a player in
the Brooklyn Dodgers’ minor
league system in the late 1940s,
I learned about acts of overt
racial discrimination, enmity
between players from northern
and southern parts of the U.S.,
and the fierce competition for
jobs, especially as players were
returning from World War II
and were anxious to reclaim their
former positions.
December 2022

discipline of management theory and
practice were comparably lacking.
The last step in my literature review
was the examination of contemporaneous newspaper and magazine accounts
of baseball’s integration, with a special
focus on the work of pioneering
Black sportswriters such as Wendell
Smith of the Pittsburgh Courier and Sam
Lacy of the Baltimore Afro-American.
It bears mentioning that Smith and
Lacy were themselves integral to the
desegregation of Major League Baseball
through their eloquent and impassioned
pleas to end the color line in one of
America’s most important and culturally central activities.
In June 2021, I moved on to the second
phase of my sabbatical research. I trav
eled to Cooperstown, New York to
visit the National Baseball Hall of Fame
and Museum. The Baseball Hall of
Fame is the world’s foremost repository
of baseball information. I spent three
delightful days in Cooperstown, working with a variety of archival materials,
all focused on Robinson, the Brooklyn
Dodgers, and the integration of Major
League Baseball. The materials that I
examined included books, periodicals,
personal correspondence, photographs,
manuscripts, newspaper clippings,
scrapbooks, team publications and
statistical information. If I was not in
a personal and/or professional heaven,
I was undoubtedly adjacent to it.
In August 2021, I braved the heat and
humidity of a Washington, D.C. summer to visit the Library of Congress,
where I was able to work with the
original copies of the Jackie Robinson
papers and the Branch Rickey papers.
The Robinson papers, spanning the
years 1934 – 2001, and donated by
Robinson’s widow, Rachel, in 2001,
feature correspondence, memoranda,
telegrams, fan mail, speeches, writings, congressional testimony, baseball
contracts, subject files, financial and
legal records, military records, printed
matter, and other papers relating chief ly
to Robinson’s career as a baseball player
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Results and Reflections
My investigation of Jackie Robinson
and organizational change yielded a
number of interesting scholarly findings, which I have presented at both
internal university conferences (e.g.,
the 2022 CARS May Celebration)
and at external, peer-reviewed conferences (e.g., June 2022’s Cooperstown
Symposium on Baseball and American
Culture, jointly hosted by SUNYOneonta and the Baseball Hall
of Fame).

Jackie Robinson (National Baseball Hall of Fame and Museum).

and corporate executive, and to his
participation in political activities, religious and civic organizations, the Civil
Rights Movement, and media affairs.

scope, and complexity of the archival
materials that I was working with, if
it were not for their able assistance, I
would have struck out.

The Rickey papers, covering the years
1890 – 1969, hold correspondence,
family papers, speeches and writings, memoranda, scouting and other
reports, notes, subject files, scrapbooks,
and other papers, chief ly from 1936 to
1965, documenting Branch Rickey’s
career as a Major League Baseball
manager and executive. The “Baseball
File” of the Rickey papers contain
the minutes of Board of Directors and
Stockholders’ Meetings of the Brooklyn
Dodgers’ Baseball Club from 1945 to
1950. These particular documents shed
invaluable light on the decision-making
process behind Robinson’s promotion
to the Dodgers.

The third and final phase of my sabbatical research project was undertaken
primarily during the fall 2021 semester
and featured personal interviews with
individuals who either knew Jackie
Robinson or were playing professional
baseball in the early years of the game’s
integration (roughly 1945 to 1955).
These conversations were a delight and
added interesting depth and context to
my knowledge of Robinson and the
profound changes that were occurring
in baseball at the time. For example,
during a conversation with someone
who was a player in the Brooklyn
Dodgers’ minor league system in the
late 1940s, I learned about acts of overt
racial discrimination, enmity between
players from northern and southern
parts of the U.S., and the fierce com
petition for jobs, especially as players
were returning from World War II
and were anxious to reclaim their
former positions.

The research staff and librarians at
both the Baseball Hall of Fame and
the Library of Congress were wonderful collaborators, in all cases being
unfailingly collegial, knowledgeable,
and highly responsive. Given the size,
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Forces both “internal” and “external”
to baseball drove the 1947 integration
of the Brooklyn Dodgers and Major
League Baseball. Externally, the passage
of “fair employment” legislation, public
pressure from citizen’s groups, politicians, and the Black press, and baseball’s
importance in the national narrative set
the stage for change. Internally, Branch
Rickey, the General Manager of the
Dodgers, created a compelling “case for
change,” by highlighting the positive
competitive and financial impact that
Robinson’s signing would have. Rickey
also meticulously planned for the
change, identifying potential obstacles
ahead of time and putting strategies in
place to neutralize them.
Organizational change initiatives often
founder because the wrong people
are chosen to lead them. In Jackie
Robinson, the Brooklyn Dodgers had a
person of rare athletic, intellectual, and
temperamental gifts. One might even
call this combination of gifts heroic.

Todd C. Harris is Associate Professor
in the Department of Management
and Marketing.
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POETRY
Three Takes on a Weekend
James G. Moore
1. Stiffed
You figure your worth by work trees, agendas,
Blisters and bruises, calloused thoughts,
Sore back and legs, headaches, and fatigue,
While your fingers grasp for any hold
On self. Oh, yes, you sense the lies,
But you cannot voice them safely
As sweat equity and thought equity
Plant you at work and make you bear up anger.
Your rage flowers as your inner self withers.
You cannot breathe, so you key down,
Suffer gladly the cost and accept the check,
And keep living a grind and hustle.
Rooted, you figure your worth, stiffed.

3. Bird Shadow
The bird shadow crosses a patch of sunlight
And begins your uplifting in your garden
As you sit on a granite bench waiting still
For some convoluted sign
Where you have tended to think.
When the bird lands in the crabapple branches
And dances branch to leaf to twig,
You lift your eyes lightly to catch glimpses
Of its feathered wish for flight, fulfilled,
And you find hope, a precious thing, feeling
Air in your breast, seeing light
As though for the very first time.
Again.

Gnarled and bumpy
Gliding
Across a surface, ragged with age and drought
“Planted that here maple ‘bout 50 years ago”
He says with amazement
Certain of nothing else
But the moment
Of growth
and birth
And certain death

They were wandering
Mixed up
here and there
“Where you headin’ to?”
Obscene to think so
Lost
at least enough to notice
This turn and that centrifugal force

2. The Move
We moved the quarter-ton granite bench with
its two separate granite supports, you with MS
and me with Bladder Cancer. We used a twowheeler whose tires flattened out as it moved
oh so slowly, and we used your truck which
rode so low on its springs. What else were
we supposed to do to get the stone seat to my
backyard from yours but use the leverage that
we found open to us. The bench was too heavy
to carry any distance except to lift the seat
from atop the legs to the ground and then back
up again, and we did. Now we know everything
is possible.

Two Poems
Deborah Nemko

James G. Moore is Part-time
Faculty in the Department of
Communication Studies.

a life

Deborah Nemko is Professor
in the Department of Music.

December 2022

45

Word and I
Panteha Sanati
I take a word
-an evolutionary treasureturn it inside out
sideways and down
look under it
above it
Consider its ancestors
Genesis
Relatives
-Even its legacyAlways its timeline
I weave with it
covering everything in sight
I braid my time with it
Color my thoughts with it
Conjure love with it
Call and cajole it
I let it name my memories

I write it on my skin
then wash it away in the shower
watching the parts dilute away
and occasionally,
a c dangling on my earlobe
an x tangled in my hair
But eventually,
they disappear down the drain
only to meld with other letters
colliding into random words in some creek
forming sentences in a river
and floating in all earthly waters
then, vaporized messages
reaching the cold sky
rain back on me

I find it between the pages
I lose it in a mountain of books
Then I find it and hold it tight

I hang a word up to dry
I plop it on the cold screen
or a lined piece of paper
I say it a thousand times
I utter it and mutter it
This way and that way
I send it away
with a return address
To: myself

I macerate it
let it marinate me
and season my life with it
I dress it up,
then dress it down.
I hold it
in my hand,
in my eyes,
in my throat,
on my tongue

I interrogate it
Then hold it in my palm
I use it as a lure, a tent and a guide-dog
But I always fold it
and keep it near my heart
I tease it
Test and tickle it
I beg it
Cut it open
Sew it back up

I throw it against the wall of sentences
Tuck it between punctuation marks
Introduce it to other words
I kiss it to coax it out of its shell
Push it away
Pull it back to me
Try it on for size
Take it to bed
I dream with it
I let it mold my brain
And let my brain hold it
I guess I love it
this precious poignant presentletting me plop it on any surface
So you know
What I am talking about

Panteha Sanati is Part-time Faculty
in the Department of English.
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BOOK REVIEW
Elizabeth Kolbert, Under A White Sky: The Nature
of the Future (New York: Crown, 2021).
Robert Hellström
nder a White Sky, a book by Elizabeth Kolbert,
best known for her work, The Sixth Extinction,
is a quick read that very eloquently sheds
light on how humans have embedded their values
and technology into the evolution of our natural
landscapes. As a climate scientist, I am particularly
impressed with Kolbert’s astute observations and
immersive interviews with experts in the natural
sciences and engineers finding solutions to our
current climate crisis. Her anecdotal writing style
brings the reader on a vivid journey from one
fascinating location to another. She does not dwell
on the doom and gloom of climate change, but rather
the increasingly clear and inseparable connection
between humans and their ecosystem through
engaging historical and modern real-life stories of
people seeking to control nature for the betterment
of society.

U

Kolbert introduces a period of human
intervention called the Anthropocene,
a time period when humans began
having major and geologically detectable impacts on their natural environment, sometimes denoted by nuclear
bomb tests in the 1950s. Consequently,
people on Earth, through their actions,
have now created a new geological
epoch as part of its 4.6 billion years of
evolution. In my teaching of climate
principles at BSU, I talk about the
use of ice cores as an archive of past
climate and commonly use the 1950s
nuclear fallout as a chronological time
reference. Herein, I provide just a few
samples of Kolbert’s enthralling stories
of human/nature interventions and
their unintended consequences.
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Kolbert presents her evidence from
her journeys that reveal the fingerprints of humans trying desperately
to conserve our ecosystem. An example includes the attempt to preserve
the nearly extinct pupfish that once

thrived in Death Valley, California, in
the geothermally regulated 93 degree
Fahrenheit water. They built a $4.5
million facility to replicate the pupfish
habitat one mile from Devils Hole to
try to save this species and other aquatic
life in Death Valley. However, serious problems erupted when biologists
also introduced an aquatic beetle from
Devils Hole into the simulation facility and these beetles were feasting on
the pupfish larva and reproducing at
higher rates than natural. Kolbert goes
on to explain that staff at the facility
spent every day manually attempting to

She realizes that the nature of
the future will look nothing
like that of the past, and she
leaves the reader with a sense
of confidence that we will find
the path to a sustainable future,
it is human nature.
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control the beetle population, showing
again how human intervention can lead
to unintended consequences.
Kolbert provides additional examples of
unregulated actions and lack of holistic
oversight and subsequent human solutions and struggles to reverse or slow
down loss of biodiversity. She speaks
to the irony of damning the Yangtze
River in China, which greatly benefited society by providing electricity
for a developing country, but disrupted
the spawning of carp, thereby nearly
severing local communities from a

that we can inject compounds into the
atmosphere (much like volcanoes erupt
and create large ref lective clouds). If
we have enough of these injections of
sulfur, for example, or other cloudenhancing substances, then humans
could help offset the warming impact
of an enhanced greenhouse effect.
This enhanced greenhouse effect, due
to human activity, and often called
global warming, began with the
Industrial Revolution and the necessity to heat water for steam power
and electricity by burning fossil fuels.

Kolbert introduces a period
of human intervention called
the Anthropocene, a time
period when humans began
having major and geologically
detectable impacts on their
natural environment, sometimes
denoted by nuclear bomb tests
in the 1950s.
traditional food source. She also speaks
to innovations in bioengineering such
as creating genetically modified super
corals for the Great Barrier Reef off the
east coast of Australia. These are more
resilient to the high temperatures that
are resulting in ocean acidification and
coral bleaching.
Elizabeth Kolbert references her title,
Under A White Sky, with visits to
innovative facilities engaged in geoengineering efforts to brighten our
planet thereby ref lecting more sunlight to reduce warming. The idea is
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Kolbert points to reduction of transportation during the Covid-19 pandemic
that reduced global emissions by almost
20% for a year, but held a record high
CO2 concentration thereafter. She
travels to Iceland to show how the Swiss
have integrated technology into their
geothermal system that helps remove
carbon dioxide from the atmosphere
by mixing it with water and injecting
it deep into the volcanic rock where
the mixture mineralizes and deposits carbon deep below the surface.
However, when you do the math, you
see that modern human activity injects
40 billion tons of carbon dioxide into

the air every year but the semi-trailer
size carbon removal systems remove
about 400 tons per year. We would
need about 100 million units.
Kolbert closes the chapter with the
Stratospheric Aerosol Injection Lofter
(SAIL) project that seeks to brighten
our atmosphere through the injection
of ref lective particles high into the
stratosphere from aircraft, above the
air layer containing Earth’s weather
and clouds. Imagine not seeing a deep
blue sky on a clear day in the countryside, but rather a hazy light blue as you
typically see over urban areas. That,
and the subtle hum of carbon capture
machines, is the reality we face even
with significant reductions in fossil
fuel use. Elizabeth Kolbert’s Under
A White Sky: The Nature of the Future
offers first-hand journeys with scientists
and engineers by shadowing them and
revealing the inner workings of their
fascinating lab and field locations. She
realizes that the nature of the future
will look nothing like that of the past,
and she leaves the reader with a sense of
confidence that we will find the path to
a sustainable future, it is human nature.
Give it a read.

Robert Hellström is Professor in
the Department of Geography.
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Letter to the Editor
In response to Volume 40, Number 1, April 2022:
What a powerful, emotional, and informative issue of Bridgewater Review!! Thank you to you and to all of the contributors to this publication.
I saw my own fears during this pandemic put into words: “It is a long way darkness into light”; I felt the frustrations, confusion, and feelings
of doom, isolation, and hopelessness as all of BSU worked from home; I sympathized with those fearing a job loss or running out of money.
I snipped out a quote from Martha Washington.
Thank you for all of the research. Everything was so very much a learning experience. We couldn’t hold hands or comfort loved ones. There
were missed lunches and visits and losses of our friends and loved ones who can never attend them again. Our feelings were, indeed, raw.
Yet, through all of this, the Review showed us the hope that remains: Everyone thought of others first. It makes me proud to have the ring
which says: “Not to be ministered unto, but to minister.” Thanks to the BSU community, we SEE “the light.”
Sincerely,
Anna M. Child ‘70, G ‘73

Call for Submissions
Bridgewater Review invites submissions from full- and part-time faculty
members and librarians, and others in the BSU community. Bridgewater
Review is published twice yearly by the faculty and librarians of
Bridgewater State University. It provides a forum for campus-wide
conversations pertaining to research, teaching, and creative expression, as
well as a showcase for faculty art. Articles in all disciplines and genres are
welcome and encouraged, including scholarship about research interests
and trends, scholarship about teaching and learning, creative writing, and
short reviews of other publications.
Articles should be 1700-2200 words in length, though shorter articles
will also be considered. Creative writing can be submitted at lengths
briefer than 2200 words. Those wishing to submit are asked to consult
the Bridgewater Review submission guidelines (available from the Editor).

In keeping with the founding spirit of our faculty magazine, the editors
are equally interested in unfinished pieces of writing that may need
assistance with revision and in polished pieces that are publication-ready.
All submissions will be reviewed, but there is no guarantee that submitted
work will be published.
Bridgewater Review also welcomes Letters to the Editor with the hope
that BR may become a locus for community discussion at Bridgewater
State University.
Submissions should be sent electronically to:
Sarah Wiggins
Editor, Bridgewater Review
bridgewater.review@bridgew.edu
Articles published in Bridgewater Review may be reprinted with permission
of the Editor.
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